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The belated opening of opportunities for Blacks to 
gain a legal education and the problem of underrepresenta¬ 
tion of this population to the legal profession continue to 
keep these issues a major concern (Amana 1991, MacCrate 
1992) . The image of the legal profession to Blacks has been 
tarnished by past and present practices (Neely 1986) . High 
school, college, and law school administrators must strate¬ 
gically plan and implement ways to attract Blacks to law 
schools. One way to improve the law schools' recruitment 
programs is to identify the factors which influence Black 
law students in their decision to study law (Gul, Andrew, 
Leong, and Ismail 1989). 
The present study addressed the following questions: 
(1) What factor(s) influence Black law students' decisions 
to study law? (2) Are there differences among Black and non- 
Black male and female law students regarding their decision 
to study law? (3) Are there differences between Black and 
non-Black law students regarding their decisions to study 
law? and (4) Are high school counselors and/or prelaw 
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advisors/counselors influential in guiding Black and non- 
Black law students to select the study of law? The findings 
from this study will assist in identifying what attracts 
Black students to law schools. 
Purpose of the Study 
The purpose of this study was to provide high 
school, college, and law school administrators with updated 
information on improving the representation of Black law 
students in the study of law. Ultimately, the purpose was 
to provide data to assist high school, college, and law 
school administrators, the American Bar Association (ABA), 
the American Association of Law Schools (AALS), and the Law 
School Admission Council (LSAC) in their attempt to diver¬ 
sify the legal profession. 
The underlying objective of this study was to iden¬ 
tify the factors that influenced Black students' decision to 
study law. The results of this study should have important 
implications for the recruitment of Blacks into the legal 
profession . 
Background of the Problem 
Historically, the legal profession has been domin¬ 
ated by White t-rotestant males (Stevens 1983). Access to 
the legal profession for Blacks has been limited because of 
enforced policies and regulations established by the legal 
profession (Deasy 1991). Symptomatic of the historic plight 
3 
of Black lawyers in America was the formal exclusion of 
Black lawyers from membership in the ABA until 1943 (Deasy 
1991, MacCrate 1992). Despite the lifting of racial bar¬ 
riers in 1943, it was not until 1950 that the first Black 
lawyer was knowingly admitted to the ABA (MacCrate 1992). 
It was not until 1964 that the AALS reported that none of 
its member schools denied admission on the basis of race 
(Littlejohn and Rubinowitz 1985). 
Because of the exclusion of Blacks from tradition¬ 
ally white law schools, Black law schools were established. 
Black law schools educate the bulk of Black attorneys (Amana 
1991, MacCrate 1992). The role of Black law schools con¬ 
tinues in the struggle to increase the number of Blacks in 
the legal profession (Amana 1991). 
The exclusion of Blacks from the legal profession 
mirrored the racial discrimination that existed in the 
larger society (Littlejohn and Hobson 1987, MacCrate 1992, 
Neely 1986, Stevens 1983). Explanations for the gross 
underrepresentation of Blacks in many professions are 
numerous. However, discrimination in the larger society, 
particularly in education and employment, kept all but a tew 
Blacks out ot the legal protession (Littlejohn and Hobson 
1987) . 
In addition to inadequate secondary education, poor 
guidance has contributed to the underrepresentation of 
Blacks in law schools and the legal profession (Littlejohn 
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and Rubinowitz 1985, Phillips 1993). Poor academic prepara¬ 
tion at the secondary school level, particularly in urban 
areas, a lack of diversity at secondary schools and col¬ 
leges, and poor faculty counseling and interaction during 
freshman and sophomore years are identified as additional 
reasons for the low enrollment of Blacks in law schools 
(Phillips 1993). 
Administrators agree that high school counselors and 
prelaw advisors/counselors are expected to provide the 
transition from high school to college and college to career 
choice (Rowe 1989). However, current career counseling 
practices are not readily applicable to the needs and con¬ 
cerns of Black people because they are based on the values 
and psychological orientation of the majority society 
(Kimbrough and Salomone 1993, 265). These practices have 
assisted in Blacks occupying the lowest socioeconomic rung 
of the ladder of American upward mobility because they have 
been integrated all too well into the system by high school 
and college administrators (Kimbrough and Salomone 1993, 
Phillips 1993) . 
Black students are supposed to have a greater chance 
than ever to be accepted by an American law school because 
law schools, the ABA, the AALS, and law services have pro¬ 
grams designed to assist blacks in accessing the legal 
profession (Neely 1986). However, Black enrollment has 
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remained relatively unchanged. From 1991 to 1992 , Black 
enrollment increased to 6.3 percent of the total law school 
enrollment (Hawkins 1993, MacCrate 1992). White students 
have continually held about 82 percent or more of all places 
in law school since 1975 (Law Services 1991). 
We find ourselves facing the twenty-first century 
with the percentage of Black law students leveling at 5.2 
percent and in serious danger of declining (Amana 1991, 
207). The shortage of Blacks in legal education continues 
to lead to the lack of meaningful participation of Blacks in 
the legal profession as mentors, leaders, and policy makers 
(Deasy 1991). 
Problem Statement 
This study focused on the small number of Blacks 
who become lawyers each year. Because the route to the 
legal profession is law school, the study focused on the 
population of currently enrolled law students. 
The school administrations have designated the high 
school counselors and the prelaw advisors/counselors as the 
appropriate resource people to assist students in making 
career decisions. The low interest among Blacks toward the 
legal profession may be seen as being perpetuated by career 
counseling in high schools and colleges (Kimbrough and 
Salomone 1993, Phillips 1993). 
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This low interest has led to a shortage of Blacks 
in law schools and continues to leave the Black community 
with limited role models, inadequate legal representation, 
and ineffective leadership (Deasy 1991, Neely 1986). 
Because of the negative impact of career counseling, the 
number of Blacks who ascend to governmental and high-profile 
leadership positions is affected (Deasy 1991, MacCrate 
1992). The decline and stagnation of Black student partici¬ 
pation in legal education constitutes a continuing national 
problem (MacCrate 1992, Neely 1986). 
Significance of the Study 
The factors influencing Black law students' decision 
to study law require additional investigation. Findings 
from the present study not only can provide high school and 
college administrators with information on the factors that 
influence Black law students to study law, but also can 
give the administrators an understanding of how the high 
school counselors and prelaw advisors assist students in 
making career decisions. This information should help to 
decrease racial disparity in legal education, which in turn 
could lead to decreased racial disparity in the legal 
profession . 
Attracting qualified Black law students to the 
profession could be enhanced by understanding the factors 
that influence their decision to study law. Approaches to 
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targeting qualified law students, who may be interested in 
the legal profession, may be developed after further 
investigation of the problem. 
Research Questions 
This research approached the problem of underrepre¬ 
sentation of Blacks in law schools and the legal profession 
by comparing the Black law students with a comparable group 
of non-Black law students. Twenty-six research questions 
were constructed to identify factors influential in law 
students' decisions to study law and to determine the extent 
to which these factors affect the Black law students' 
decision to study law. 
1. Is there a significant difference among Black 
and non-Black male and female law students' desire to work 
in the legal profession and their decision to study law? 
2. Is there a significant difference among Black 
and non-Black male and female law students' opportunity to 
work with people and their decision to study law? 
3. Is there a significant difference among Black 
and non-Black male and female law students' desire for a 
challenging career and their decision to study law? 
4. Is there a significant difference among Black 
and non-Black male and female law students' desire for a 
career change and their decision to study law? 
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5. Is there a significant difference among Black 
and non-Black male and female law students' interest in 
diverse positions and their decision to study law? 
6. Is there a significant difference among Black 
and non-Black male and female law students' desire for 
opportunity for advancement and their decision to study law? 
7. Is there a significant difference among Black 
and non-Black male and female law students' desire for 
economic security and their decision to study law? 
8. Is there a significant difference among Black 
and non-Black male and female law students in the effect of 
parental influence on their decision to study law? 
9. Is there a significant difference among Black 
and non-Black male and female law students in the effect of 
peer influence on their decision to study law? 
10. Is there a significant difference among Black 
and non-Black male and female law students in the effect of 
high school counselor's influence on their decision to study 
law? 
11. Is there a significant difference among Black 
and non-Black male and female law students in the effect of 
prelaw advisor's/college counselor's influence on their 
decision to study law? 
12. Is there a significant difference among Black 
and non-Black male and female law students' previous work 
experience and their decision to study law? 
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13. Is there a significant difference among Black 
and non-Black male and female law students' opportunity to 
affect social change and their decision to study law? 
14. Is there a significant difference between Black 
and non-Black law students' desire to work in the legal 
profession and their decision to study law? 
15. Is there a significant difference between Black 
and non-Black law students' opportunity to work with people 
and their decision to study law? 
16. Is there a significant difference between Black 
and non-Black law students' desire for a challenging career 
and their decision to study law? 
17. Is there a significant difference between Black 
and non-Black law students' desire for a career change and 
their decision to study law? 
18. Is there a significant difference between Black 
and non-Black law students' interest in diverse positions 
and their decision to study law? 
19. Is there a significant difference between Black 
and non-Black law students' desire for opportunity for 
advancement and their decision to study law? 
20. Is there a significant difference between Black 
and non-Black law students' desire for economic security and 
their decision to study law? 
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21. Is there a significant difference between Black 
and non-Black law students in the effect of parental influ¬ 
ence on their decision to study law? 
22. Is there a significant difference between Black 
and non-Black law students in the effect of peer influence 
on their decision to study law? 
23. Is there a significant difference between Black 
and non-Black law students in the effect high school coun¬ 
selor's influence had on their decision to study law? 
24. Is there a significant difference between 
Black and non-Black law students in the effect of prelaw 
advisor's/college counselor's influence on their decision to 
study law? 
25. Is there a significant difference between Black 
and non-Black law students' previous work experience and 
their decision to study law? 
26. Is there a significant difference between Black 
and non-Black law students' opportunity to affect social 
change and their decision to study law? 
Summary of the Introduction 
This chapter has presented an overview of the study 
conducted. The purpose of the study was to identify the 
factors that were influential in guiding Black law students 
to select the study of law and the implications of these 
findings for school administrators. High school, college, 
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and law school administrators, the ABA, the AALS, and the 
LSAC can acquire information to assist them in their attempt 
to improve the representation of Blacks in the legal 
profession . 
The background of the problem stated that, historic¬ 
ally, Blacks have been excluded from the legal profession 
because of limited entrance into legal education. This 
problem is deeply rooted in the policies and procedures of 
the legal profession and has been perpetuated by the 
ineffective role of high school counselors and prelaw 
advisors. 
Twenty-six research questions were introduced. The 
questions identify possible factors that influence Black law 
students' decision to study law. The objective of this 
chapter was to present the problem, the background of the 
problem, and its significance. Chapter II reviews related 
literature on this topic. 
CHAPTER II 
REVIEW OF THE RELATED LITERATURE 
The purpose of this study was to examine the factors 
that influence Black students to select the study of law and 
their implications for school administrators. This chapter 
reviews the literature related to these factors under the 
following four topics: (1) status of Blacks in the legal 
profession; (2) influencing factors; (3) role of the school 
administrator; and (4) roles of parents, peers, and other 
motivational factors. A summary concludes this chapter. 
Status of Blacks in the Legal Profession 
There are enough white lawyers to care for the 
ordinary legal business of the country if that were 
all that was involved. But experience has proved 
that the average white lawyer, especially in the 
South, cannot be relied upon to wage an uncompro¬ 
mising fight for equal rights for Negroes. He has 
too many conflicting interests and usually himself 
profits as an individual by that very exploitation 
of the Negro which, as a lawyer, he would be called 
upon to attack and destroy (Houston 1935, 49). 
The above excerpt was taken from an article titled 
"The Need for Negro Lawyers," which was published in 1935. 
Fifty years later, the same expressed concern of the need to 
increase Black representation in the legal profession con¬ 
tinues to be a major issue. Since the legal profession 
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opened to Blacks, the representation continues to be stag¬ 
nant (MacCrate 1992, Neely 1986). Two barriers, education 
and employment, have prevented Blacks from entering legal 
education and the legal profession (Littlejohn and Hobson 
1987) . 
In the late 1960s, coordinated efforts and support 
of the law schools and the organized bars, the federal 
Office of Economic Opportunity-initiated programs of 
increased financial aid, and remedial programs soon began to 
show results in Black enrollment in law schools (MacCrate 
1992, 16). In 1965, approximately 700 of the students 
enrolled in law schools were Black (Littlejohn and Hobson 
1987, MacCrate 1992). In 1970 Blacks comprised 3.1 percent 
and in 1976 4.68 percent (Neely 1986) of the total law 
school enrollment. Black enrollment in law schools in 
1991-92 increased to 6.3 percent (Hawkins 1993, MacCrate 
1992). 
The period between 1970 and 1991 clearly reflects 
the rise, fall, and present stagnation of Black progress in 
legal education (MacCrate 1992, Neely 1986). In 1992, the 
percentage of Blacks in law schools showed only a small 
increase. 
Table 1 shows the total enrollment as of fall 1992. 
Black law students for the 1992 entering law school classes 
represented 6.8 percent total enrollment (Hawkins 1993, 
MacCrate 1992) . In 1992 , 83.4 percent were Caucasians, 0.6 
Table 1.—Total Law School Enrollment in the U.S.A. by Ethnic Groups and Gender, 
Fall 1992 
FULL TIME PART TIME COMBINED 
Women (%) Men (%) Women (%) Men (%) Total (%) 
White 36,560 (79.3) 52,543 (85.5) 7,164 (83.0) 10,679 (88.3) 106,946 (83.4) 
Black 4,255 (9.2) 3,049 (5.0) 808 (9.5) 586 (4.9) 8,698 (6.8) 
American 
Indian 320 (0.7) 360 (0.6) 47 (0.5) 49 (0.4) 776 (0.6) 
Asian 2,623 (5.7) 2,585 (4.2) 240 (2.8) 375 (3.1) 5,823 (4.5) 
Mexican 919 (2.0) 1,184 (1.9) 52 (0.6) 103 (0.9) 2,258 (1.8) 
Puerto 
Rican 241 (0.5) 253 (0.4) 52 (0.6) 41 (0.3) 587 (0.5) 
Other 
Hispanic 1,179 (2.6) 1,504 (2.4) 184 (2.2) 257 (2.1) 3,124 (2.4) 
Total 46,097 (100.0) 61,478 (100.0) 8,547 (100.0) 12,090 (100.0) 128,212 (100.0) 
Source: American Bar Association, Student Body Table CIO-923, February 1993. 
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percent were American Indians, 4.5 percent were Asians, 1.8 
percent were Mexicans, 0.5 percent were Puerto Ricans, and 
2.4 percent were other Hispanics (Hawkins 1993). 
From the data reported, the enrollment of Black law 
students increased slightly from 6.3 percent in 1991 to 6.8 
percent in 1992 (Hawkins 1993, MacCrate 1992). Data show 
that even with the significant progress made during the last 
decade in enrolling increased numbers of Black law students 
and increased Black lawyer representation, there still 
remains substantial underrepresentation of Blacks in the 
legal profession (MacCrate 1992). 
As recently as the 1960s, there were comparatively 
few Blacks trained in law or admitted to the bar (Hawkins 
1993, MacCrate 1992). 
Beginning with 1980-81 and ending with 1987-88 of 
J.D./L.L.B. attainment, minorities law degrees was 
24.1% higher in 1987-88 than 1980-81. Blacks have 
been the largest single minority group among the 
law-degree population, but their rate of growth has 
been the slowest of any minority group (Law School 
Admission Council 1990, 69). 
In 1990, there were 25,704 Black lawyers and judges 
out of a total of 777,119. Blacks made up 3.3 percent of 
total lawyers in 1990 (Law School Admission Council 1990, 
MacCrate 1992) . 
From a different perspective, the 1990 census 
estimated the total population of the United States 
to be 248,709,873, with Blacks numbering approxi¬ 
mately 30 million or 12%. This compares to the 3.3% 
of all lawyers who are Black. On another scale, all 
lawyers make up .3% of the total population, while 
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Black lawyers make up only .086% of the Black popu¬ 
lation (MacCrate 1992, 17). 
Not only are their numbers small, but Black lawyers 
are most frequently found in the lower paying positions (Law 
School Admission Council 1990, Neely 1986). Black law 
students and graduates are discouraged from seeking summer 
and permanent positions in lucrative segments of the legal 
profession, because they feel their efforts are futile 
(Jenson 1990, Neely 1986). This happens because large law 
firms and corporations fail to recruit, retain, and promote 
Black lawyers in representative numbers (Jenson 1990) . The 
highest percentage of Blacks is found in private practice, 
followed by employment in government, in clerkship, in busi¬ 
ness, and in public interest positions (Law School Admission 
Council 1990). 
Law schools and the legal profession must continue 
to actively attract Black students. A wide range of bene¬ 
fits will occur if Blacks enroll in law school and are in 
the legal profession. Among these are: 
diversity in the law school class reflecting the 
perspectives that affect the U. S. legal system; 
increased variety in the membership of the legal 
profession; 
availability of a law school education to individual 
members of groups that historically have been denied 
those opportunities; 
a wide range of trained legal professionals to serve 
an increasingly diverse society; and 
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broad access to sources of power sustained by the 
legal profession (Law School Admission Council 1990, 
5) . 
Influencing Factors 
Relatively few studies have addressed Blacks and the 
factors that influence career choices. Earlier studies 
focused on the White male (Betz and Fitzgerald 1987, Super 
1963). These studies confirmed the findings that early 
career expectations determined undergraduate majors and 
career choices (Betz and Fitzgerald 1987, Thomas 1984). 
Factors affecting career choice have been identified but are 
not limited to vocational development, aptitude in voca¬ 
tional development, interest in the particular vocation, 
personality and vocation, family and vocational development, 
economic factors, and disabilities in vocational development 
(Betz and Fitzgerald 1984, Bowman and Tinsley 1991, Super 
1963, Thomas 1984). 
It is hypothesized that once Black students' family 
background and their academic performance and prep¬ 
aration are controlled, their major field choice 
will primarily reflect the values, interest, and 
aspiration that they have acquired as a result of 
past race and sex socialization and their previous 
family and schooling experience (Thomas 1984, 12). 
The socialization of Black men and Black women is 
the strongest influence that factors into choices of voca¬ 
tional development for Blacks (Bowman and Tinsley 1991, 
Thomas 1984) . This socialization has perpetuated the guid¬ 
ance that Blacks have received in their career education 
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(Hawkins 1993, Kimbrough and Salomone 1993). Because of the 
socialization of Blacks, Blacks continue to be found in 
fewer of the higher paying jobs (Manpower 1992) . For the 
past three decades Blacks consistently have been overrepre¬ 
sented in education, the humanities, and the social sciences 
(Arbeiter 1987, Thomas 1984). 
The following section of the review of the litera¬ 
ture examines the school administrators (high school coun¬ 
selors and prelaw advisors/counselors who have the task of 
directing Blacks to the legal profession), parents, peers, 
and other motivational factors. 
The School Administrators 
Administrators support the proposition that coun¬ 
selors are expected to provide assistance in the transition 
from high school to college and college to career (Rowe 
1989). School administrators have relied on high school and 
college level counselors to give career options to Black 
students. Career counselors for high school students and 
prelaw advisors for college students are relied upon for 
providing information on making choices about what college 
to attend and what career to consider (Hutchinson and Reagan 
1989, Johnson, Stewart, and Eberly 1991, Rowe 1989). 
School administrators have given high school coun¬ 
selors the responsibility of providing information on 
college admissions, career opportunities, and individual 
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counseling on such issues as teen pregnancy, drugs and alco¬ 
hol, and abuse (Hutchinson and Reagan 1989). High school 
counselors and prelaw advisors have major roles in influen¬ 
cing career choices, but very little influence is demon¬ 
strated on career choices for Blacks and others (Gui et al. 
1989, Law School Admission Council 1990). In a study by the 
Law School Admission Council (1990), only 10 percent of the 
Black applicants included in their study stated that prelaw 
advisors were influential in their career choice. Fewer 
students report an encounter with counselors on the topic of 
post-high-school or post-college decisions (Rowe 1989) . 
Currently, counseling practices have been identified 
as not being readily applicable to the needs and concerns of 
Black students because they are based on values and psycho¬ 
logical orientation of the majority society (Hawkins 1994, 
Kimbrough and Salomone 1993). However, researchers have 
found that Black students were more apt than White students 
to use high school counselors and prelaw advisors (Johnson, 
Stewart, and Eberly 1991). For Blacks, the counselors are 
the most frequent source of information (Hawkins 1993, 
Johnson, Stewart, and Eberly 1991). 
The roles of the high school counselors and prelaw 
advisors are discussed next to further explain their role in 
college selection and career choice. 
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High School Counselors 
Personnel from colleges and universities acknowledge 
that high school counselors are the key link for students, 
especially Black students, as they make the transition from 
secondary education to higher education and employment 
(Johnson, Stewart, and Eberly 1991, Rowe 1989). Counselors 
have considerable influence and impact by providing career 
opportunities and college information (Hutchinson and Reagan 
1989, Johnson, Stewart, and Eberly 1991, Rowe 1989). How¬ 
ever, the role of the high school counselor's function is 
debatable. Is the role educative, rather than therapeutic, 
or crisis intervention? (Miller 1988). Students often view 
counselors in extremely general terms. They see their roles 
as primarily being responsible for helping students decide 
which courses to take, providing academic and vocational 
advice, and providing individual counseling on such issues 
as teen pregnancy, drugs, and abuse (Hutchinson and Reagan 
1989) . 
A clarification of the role of high school coun¬ 
selors is necessary so the students and other administrators 
will understand the purpose of the high school counselors 
(Hutchinson and Reagan 1989, Rowe 1989). In 1976, it was 
suggested that counselors should spend more time functioning 
as consultants in the schools (Miller 1988, Pine 1976). In 
1980, it was proposed that counselors become human develop¬ 
ment specialists who promote the dignity of every person in 
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the school (Hay 1980, Miller 1988). In 1981 and 1985 it was 
suggested that counselors need to develop a clearer role and 
function in the school (Carroll 1985, Hohenshil 1989, Miller 
1988, Peer 1985). 
Students, especially Black students' development are 
severely hampered if the interaction with the high 
school counselor does not occur and conclude with 
accurate and comprehensive information about alter¬ 
natives and consequences obtained from reliable 
resources. An informed adult is a key to career 
success (Rowe 1989, 264). 
The transition from high school and college is a key 
linkage that may set the tone for later academic adjustment 
and career choice, and high school counselors are poten¬ 
tially the effective influence on the students' development 
(Rowe 1989). For Blacks and many other minorities, high 
school counselors are the only individuals who can have an 
impact on their lives and their futures (Wimbush 1993). 
Prelaw Advisors 
Prelaw advising is a specialized function encom¬ 
passing both personal counseling and career counseling 
(Wilson and Stern 1990) . Prelaw advisors may be professors 
in liberal arts disciplines, business, or other disciplines 
on college and university campuses or administrators in 
career planning offices with full-time duties in assisting 
students interested in various careers. The advisors are 
found at two-year colleges as well as four-year colleges. 
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The prelaw advisor is called upon to know both the 
individual being counseled and the educational and career 
possibilities within the legal profession (Wilson and Stern 
1990). The relationship of the undergraduate student with 
the prelaw advisor is: 
to be the facilitator in the prelegal decision- 
making and admission process, bringing together in 
an appropriate mix knowledge of the advisee's needs 
and ambitions with information on various law 
schools and legally related careers. Advisors are 
in a unique position to combine these variables into 
satisfactory and rewarding applications and admis¬ 
sions patterns (Wilson and Stern 1990, 2). 
The prelaw advisors can provide practical and 
college-specific information to assist the student in sort¬ 
ing through the maze of law school and providing information 
on the legal profession; they also assume some responsibil¬ 
ity in pointing students in the right direction and helping 
clarify goals (Law School Admission Council 1992). Prelaw 
advising is the key to the legal profession for students who 
are the first ones in their families to attend college or 
university (Hawkins, 1994, Johnson, Stewart, and Eberly 
1991, Wimbush 1993). Black students, in many instances, are 
among the first in their families to attend college, and the 
prelaw advisor is the main person in directing Blacks to law 
schools (Wimbush 1993). 
According to a 1990 study of law school applicants 
to ABA-accredited law schools, only 30 percent of the 
respondents of the survey stated that college teachers or 
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prelaw advisors were significantly influential in their 
interest to study law. Only 10 percent of the Black appli¬ 
cants stated prelaw advisors had a significant influence on 
their interest in studying law (Law School Admission Council 
1990) . 
Roles of Parents, Peers, and Other 
Motivational Factors 
Parents and peers provide the most frequent assis¬ 
tance in career choices (Rowe 1989) . Parents and peers of 
adolescents are uniquely positioned to influence a young 
person's career choices, aspiration, and development 
(Middleton and Loughead 1993). Parents and peers can have 
significant influence on adolescents' career direction as 
the adolescents seek to answer questions of identity and 
begin the transition to adulthood (Middleton and Loughead 
1993). Parents, according to some studies, are the primary 
determinants of their offspring's career choice (Hoffman, 
Hofacker, and Goldsmith 1992, Middleton and Loughead 1993). 
Parents and peers were found to be consulted more often 
about post-high-school and post-college plans at a higher 
rate than counselors (Rowe 1989) . Peers have been identi¬ 
fied as having a positive influence on applicants' interest 
in studying law, followed by parents (Law School Admission 
Council 1992) . 
Beyond the individuals who have an opportunity to 
influence career choice, other motivational factors affect 
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career choice. These motivational factors define individual 
differences in preferences for the rewards, payoff, or 
outcome of a job or career (Betz and Fitzgerald 1987) . 
Rewards, work needs, and values all define and assist in 
determining motivational factors. Motivational factors may 
be defined by two terms: intrinsic and extrinsic. Betz and 
Fitzgerald (1987, 134) defined these terms as follows: 
Intrinsic needs can be thought of as those fulfilled 
by actually engaging in work—activity, creativity, 
the opportunity to use one's abilities, and intel¬ 
lectual stimulation. 
Extrinsic needs are those for which the fulfillment 
comes after the work is done—the pay, fringe bene¬ 
fits, security, promotion, or for the external con¬ 
ditions of the work; for example, the surroundings, 
co-workers and supervision. 
In a Donald Super book, Career Development: Self- 
Concept Theory (1963) , intrinsic and extrinsic as exploratory 
behavior was discussed. The intrinsic and extrinsic stimuli 
are contrasts. Intrinsic stimuli can be viewed as what is 
learned. Extrinsic stimuli are the exploration period. 
Both stimuli have an effect on career choice (Super, 1963). 
Behaviorally, when extrinsic rewards are provided 
for an activity maintained by intrinsic task rewards, 
behavior may come under the control of the extrinsic 
rewards, and control by the intrinsic rewards may be 
weakened (Mawhinney, Dickinson, and Taylor 1989, 109). 
These rewards are known to affect career choice (Betz and 
Fitzgerald 1987, Mawhinney, Dickinson, and Taylor 1989). 
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Creativity, spontaneity, and flexibility, accom¬ 
panied by emotions of interest, enjoyment, and excitement, 
have also been used to define intrinsic factors (Betz and 
Fitzgerald 1987, Mawhinney, Dickinson, and Taylor 1989, 
Super 1963) . Extrinsic is defined as behavior that is 
related to obvious environment consequences (Mawhinney, 
Dickinson, and Taylor 1989). 
Motivational factors are influential in assisting 
individuals in deciding on their career choice. Factors 
such as individual influence (high school counselors, prelaw 
advisors/counselors, parents, peers), economic security, 
employment opportunity to work with people, as well as work¬ 
ing to affect social change contribute to career choice. 
Summary of the Review of the Literature 
Chapter II reviewed the related literature on fac¬ 
tors that are influential in guiding students to select the 
study of law and their implications for school administra¬ 
tors. An overview of Blacks in the legal profession and 
Blacks in legal education was examined. Black representa¬ 
tion in the legal profession has stagnated (MacCrate 1992, 
Neely 1986). 
The role of the individuals—high school counselors, 
prelaw advisors, parents, and peers—was discussed. The 
high school counselors, prelaw advisors/counselors, parents, 
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and peers have all been identified as having some influence 
on career choice of individuals. 
Motivational factors defined as self-fulling and/or 
creative factors (intrinsic and extrinsic factors) and their 
effect on career choice were reviewed. Intrinsic factors 
are thought of as those factors that are fulfilled by actu¬ 
ally engaging in work. Extrinsic factors are the fulfill¬ 
ments that come after the work is done. 





This study was designed to determine what factors 
influenced black law students to select the study of law and 
their implications for school administrators. Chapter III 
presents the theoretical framework which defines the inde¬ 
pendent, dependent, and intervening variables, discusses 
the relationships among the variables, states the null 
hypotheses, and identifies the limitations of the study. 
This chapter concludes with a summary of the theoretical 
framework. 
Definition of Variables 
The reaction of black law students to 13 factors 
that influenced their decision to study law was examined. 
The variables are discussed below. First, the independent 
variables are introduced. Then, the dependent and inter¬ 
vening variables are identified. 
Independent Variables 
The independent variables selected for this study 
described the motivational factors. The 13 motivational 
factors identified in this study were defined as follows: 
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1. Desire to work in the legal profession: Work 
as a lawyer representing individuals, companies, organiza¬ 
tions, etc. 
2. Opportunity to work with people; Work with 
people who need legal assistance. 
3. Challenging career: A demanding legal career 
that requires use of legal skills. 
4. Career change: Career change from a nonlegal 
career to a legal career. 
5. Diverse positions: Legal and nonlegal posi¬ 
tions that require the use of legal and nonlegal skills. 
6. Opportunity for advancement in legal position: 
Career opportunities in the legal profession that would lead 
to career advancement. 
7. Economic security: Job and financial security. 
8. Parental influence; The impact of mother and 
father on studying law. 
9. Peer influence: The impact of friends and 
associates on studying law. 
10. High school counselor's influence: The impact 
of high school guidance counselor, social worker, etc., on 
studying law. 
11. Prelaw advisor's/college counselor's influence; 
The impact of college professors or career counselors on 
studying law. 
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12. Previous work experience: Employment prior to 
applying to law school. 
13. Opportunity to affect social change; Assisting 
in changing policies and laws that discriminate against 
minorities. 
Dependent Variable 
The dependent variable selected for this study 
described the outcome: selecting the study of law. 
Intervening Variables 
Demographic information, gender and ethnicity, 
described the intervening variables used in this study. The 
purpose was to identify whether gender and ethnicity affect 
the decision to study law. The ethnicity breakdown was 
described as Black and Non-Black. The Black category was 
defined as Black/African Americans, not of Hispanic origin. 
The category excluded those persons of Hispanic origin who 
might otherwise have been reported as Black by virtue of 
race. The category of Non-Black included those persons not 
Black/African American. The category included by definition 
Asians, Whites, Hispanics, and American Indians. Otherwise, 
this category included all those persons who were not clas¬ 
sified in the specific category on the survey form. 
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Relationships Among the Variables 
The population in this study was law students 
enrolled in ABA-approved law schools. This study examined 
the motivational factors that influence Black and non-Black 
law students and Black male and female law students and non- 
Black and male and female law students to study law. 
Motivational factors assist individuals in defining 
work needs and work values when seeking career opportuni¬ 
ties. The factors included in this study looked at the 
legal profession in terms of career opportunities, indi¬ 
vidual impact, and making social change. These factors 
affect career choice for many individuals. These factors 
investigate the differences among Black and non-Black male 
and female law students and between Black and non-Black law 
students. The relationships among the variables are shown 
in Figure 1. 
Null Hypotheses 
This study was designed to review Black law stu¬ 
dents' opinions and attitudes regarding the factors that 
influenced their decision to study law when compared with 
non-Black law students. Relationships among Black and non- 
Black male and female law students and between Black and 
non-Black law students were analyzed. 
The null hypotheses developed for this study are 
defined below: 
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INDEPENDENT AND DEPENDENT VARIABLES 
INPUTS 
(Independent Variables) 
* Work in the legal 
profession 
* Work with people 
* Challenging career 
* Career change 
* Diverse positions 
* Advancement 
* Economic security 
* Parental influence 
* Peer influence 
* High school 
counselor's influence 
* Prelaw advisor's/ 
counselor's influence 
* Work experience 








Study of Law 
Fig. 1. Independent and dependent variables, the processes 
and provisions for Black and non-Black law students. 
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Hypothesis 1. There is no significant difference 
among Black and non-Black male and female law students' 
desire to work in the legal profession and their decision to 
study law. 
Hypothesis 2. There is no significant difference 
among Black and non-Black male and female law students' 
opportunity to work with people and their decision to study 
law. 
Hypothesis 3. There is no significant difference 
among Black and non-Black male and female law students' 
desire for a challenging career and their decision to study 
law. 
Hypothesis 4. There is no significant difference 
among Black and non-Black male and female law students' 
desire for a career change and their decision to study law. 
Hypothesis 5. There is no significant difference 
among Black and non-Black male and female law students in 
their interest in diverse positions and their decision to 
study law. 
Hypothesis 6. There is no significant difference 
among Black and non-Black male and female law students' 
desire for opportunity for advancement and their decision to 
study law. 
Hypothesis 7. There is no significant difference 
among Black and non-Black male and female law students' 
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desire for economic security and their decision to study 
law. 
Hypothesis 8. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of parental influence on their decision to study 
law. 
Hypothesis 9. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of peer influence on their decision to study law. 
Hypothesis 10. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of high school counselor's influence on their 
decision to study law. 
Hypothesis 11. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of prelaw advisor's/college counselor's influence 
on their decision to study law. 
Hypothesis 12. There is no significant difference 
among Black and non-Black male and female law students' 
previous work experience and their decision to study law. 
Hypothesis 13. There is no significant difference 
among Black and non-Black male and female law students' 
opportunity to affect social change and their decision to 
study law. 
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Hypothesis 14. There is no significant difference 
between Black and non-Black law students' desire to work in 
the legal profession and their decision to study law. 
Hypothesis 15. There is no significant difference 
between Black and non-Black law students' opportunity to 
work with people and their decision to study law. 
Hypothesis 16. There is no significant difference 
between Black and non-Black law students' desire for a 
challenging career and their decision to study law. 
Hypothesis 17. There is no significant difference 
between Black and non-Black law students' desire for a 
career change and their decision to study law. 
Hypothesis 18. There is no significant difference 
between Black and non-Black law students' interest in 
diverse positions and their decision to study law. 
Hypothesis 19. There is no significant difference 
between Black and non-Black law students' desire for oppor¬ 
tunity for advancement and their decision to study law. 
Hypothesis 20. There is no significant difference 
between Black and non-Black law students' desire for eco¬ 
nomic security and their decision to study law. 
Hypothesis 21. There is no significant difference 
between Black and non-Black law students and the effect of 
parental influence on their decision to study law. 
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Hypothesis 22. There is no significant difference 
between Black and non-Black law students and the effect of 
peer influence on their decision to study law. 
Hypothesis 23. There is no significant difference 
between Black and non-Black law students and the effect of 
high school counselor's influence on their decision to study 
law. 
Hypothesis 24. There is no significant difference 
between Black and non-Black law students and the effect of 
prelaw advisor's/counselor's influence on their decision to 
study law. 
Hypothesis 25. There is no significant difference 
between Black and non-Black law students' previous work 
experience and their decision to study law. 
Hypothesis 26. There is no significant difference 
between Black and non-Black law students' opportunity to 
affect social change and their decision to study law. 
Limitations of the Study 
The emphasis of this study was on Black law students 
enrolled in ABA-accredited law schools. This study was 
limited to examining the relationship between Black law 
students' and non-Black law students' reasons to study law. 
Other limitations included the following: 
1. The researcher relied on the accuracy and 
honesty of the respondents participating in the study. The 
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instrument was a self-rating scale. It was possible that 
certain items on the questionnaire were not responded to 
truthfully. 
2. The sample did not fully represent all law 
students enrolled in law schools. 
Summary of the Theoretical Framework 
This chapter discussed the theoretical framework. 
The independent variables (motivational factors) , dependent 
variable (select the study of law), and intervening vari¬ 
ables (ethnicity and gender) were defined. The study 
focused on the differences between Black and non-Black law 
students' decision to study law. Certain limitations of 
this study were recognized. 
Chapter IV discusses the methods and procedures used 
in this study 
CHAPTER IV 
METHODS AND PROCEDURES 
Introduction 
This study examined the factors that were influen¬ 
tial in guiding Black law students to select the study of 
law and their implications for school administrators. The 
methods and procedures used to conduct this study are pre¬ 
sented in this chapter. The topics included in this chapter 
are: design of the study, population, description of the 
law schools, description of the instrument, validation of 
the instrument, data collection procedure, questionnaire 
coding, and statistical application. The chapter concludes 
with a summary of the methods and procedures. 
Design of the Study 
A descriptive research design examined the relation¬ 
ship between the independent variables (motivational fac¬ 
tors) , the dependent variable (select the study of law), and 
intervening variables (ethnicity and gender). The descrip¬ 
tive design: 
describes and interprets what is. It is concerned 
with conditions of relationships that exist; prac¬ 
tices that prevail; beliefs, points of view or atti¬ 




This descriptive research design allowed for the 
review of the relationship between Black and non-Black law 
students. The attitudes of Black and non-Black law students 
and the motivational factors that influenced their decision 
to study law were examined. 
Population 
The population of the study consisted of first-year 
law students enrolled at four law schools in the state of 
Georgia. These law schools are accredited by the ABA. A 
first-year student was defined as a student who entered the 
law school for the first time in the fall of 1993. First- 
year law students matriculating during the fall of 1993 were 
selected to identify the factors that influenced their deci¬ 
sion to study law. 
All first-year law students at the law schools 
received a questionnaire in December. A second mailing to 
the Black first-year law students yielded the data for the 
study. 
A total of 222 law students responded to the ques¬ 
tionnaire. Eighty percent of the Black law students 
enrolled in the four law schools responded to the question¬ 
naire. Nineteen percent of non-Black law students who were 
enrolled in the four ABA-accredited law schools returned the 
questionnaire 
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The bachelors's degree is required for admission 
before entrance into ABA-accredited law schools. The major¬ 
ity of the Black law student population (72) had bachelor's 
degrees only. Six of the 72 Black law students had master's 
degrees. Sixty-four percent of the Black respondents were 
in the 20-25 age range, 12.8 percent were in the 26-30 age 
range, and all others were older than 30. 
Separate results are shown throughout for the fol¬ 
lowing ethnic groups: Black and non-Black. The ethnic 
groups categorized as non-Black are: American Indian, 
Asian, Caucasian, Hispanic, and those law students who do 
not consider themselves Black. Table 2 gives the responses 
by law schools and gender. There were 78 Black law students 
and 144 non-Black law students who responded to the ques¬ 
tionnaire. Thirty-two percent of the Black law students are 
Black males, and 68 percent are Black females. In propor¬ 
tion to the population, Black female law students responded 
at a higher rate than Black and non-Black male and non-Black 
female law students. 
Description of the Law Schools 
There are 176 ABA-accredited law schools. Being a 
graduate from an ABA-approved law school allows a person to 
practice law in any state as long as he or she meets that 
particular state's requirements. All law schools included 
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Total 78 144 
Law School I 18 45 
Law School II 15 44 
Law School III 30 24 
Law School IV 15 31 
Male 26 78 
Female 52 66 
in this study offer a program leading to the Juris Doctor 
(JD) degree. 
The law schools included in this study are referred 
to as Law School I, Law School II, Law School III, and Law 
School IV. The four law schools selected for this study 
represent public and private legal educational institutions. 
They represent the total ABA-approved law schools in the 
state of Georgia. 
Information on the law schools is presented below 
which gives a description of size, age, tuition, enrollment, 
recruitment, and admissions. 
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Law School I 
Operating for 134 years, Law School I is part of one 
of the state's largest universities and has an enrollment 
over 28,000 students. The average age is 24, and on-campus 
housing is available. This law school is located in a small 
city. 
Law School I offers a full-time law program and a 
program leading to the master of law degree. The student 
recruitment program concentrates on the southeastern states. 
Over 75 percent of those enrolled are in-state students. 
In-state students pay $2,677 and out-of-state students pay 
$7,221. 
A total of 240 students are in their first year. Of 
the first-year class, 23 are Black. Forty-three percent of 
the first-year class are female. 
Law School II 
Law School II is state supported and is part of a 
larger university which has over 24,000 students. The Law 
School has been in operation for 12 years. Law School II is 
a commuter campus that is located in a metropolitan area. 
The average age of law students is 30. 
Law School II offers full-time and part-time law 
study. The majority of the Black law students are enrolled 
in the part-time program. Recruitment efforts are main¬ 
tained in the southeastern region. Over 80 percent of Law 
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School II's enrollment are in-state students. In-state 
students pay $2,519 and out-of-state students pay $7,383. 
A total of 190 first-year students are enrolled. 
Twenty-one of the 190 first-year class are Black. Forty- 
nine percent of the first-year class is female. 
Law School III 
Law School III is a private law school that has been 
in operation for over 120 years. The law school is part of 
a university that has an enrollment of approximately 6,000 
students. This is a traditional school with on-campus hous¬ 
ing, and the average age of law students is 24. Tuition is 
approximately $16,000 per year. This law school is located 
in a metropolitan area. 
Law School III has a full-time law program. The 
recruitment efforts are on a national level. The majority 
of this law school's students are not residents of the state 
in which the law school is located. 
The first-year student enrollment at Law School III 
was 231. Thirty-seven of the 231 first-year students were 
Black. Twenty-seven percent of the first-year students were 
female. 
Law School IV 
Law School IV is a private law school that has been 
in operation for 125 years. The law school is part of a 
larger university that has an enrollment of 6,500 students. 
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The law school provides on-campus housing, and the average 
age is 24. Tuition is approximately $14,000 per year. This 
law school is located in a medium-sized city. 
Law School IV offers full-time law study. Recruit¬ 
ment efforts are on a national level. Fifty percent of the 
students enrolled in Law School IV are residents of the 
state where the school is located. 
Law School IV had 153 first-year students enrolled 
for fall of 1993. Eighteen of the first-year students were 
Black. Female enrollment in the first-year class equaled 37 
percent. 
Description of the Instrument 
The instrument used to gather data for this study 
was developed by the researcher. A review of related 
studies, consultation with the faculty advisors, and instru¬ 
ment validation assisted in defining the items. Using a 
questionnaire approach, law students were requested to 
determine the relative importance of the factors that influ¬ 
enced their decision to study law. 
A one-page questionnaire was designed. The contents 
of the questionnaire included 18 questions. A copy of the 
questionnaire is included in appendix A. 
Questions 1-4 requested demographics on the popula¬ 
tion. In these questions, the respondents identified their 
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(1) ethnie group, (2) gender, (3) age range, and (4) highest 
college degree. 
Questions 5-17 used the Likert mode of responses. 
The respondents were asked to identify factors that influ¬ 
enced their decision to study law from Very Important to Not 
Important. Factors included in this section of the ques¬ 
tionnaire are: (1) desire to work in the legal profession, 
(2) opportunity to work with people, (3) challenging career, 
(4) career change, (5) diverse positions, (6) opportunity 
for advancement, (7) economic security, (8) parental influ¬ 
ence, (9) peer influence, (10) high school counselor's 
influence, (11) prelaw advisor's/counselor's influence, 
(12) previous work experience, and (13) opportunity to 
affect social change. 
Question 18 asked the respondents to list any other 
factors not covered in Questions 5-17. The questionnaire 
required approximately five minutes for the respondents to 
complete. 
Validation of the Instrument 
A pilot test was executed to decide whether or not 
the questionnaire developed for this study was valid. Law 
students enrolled in an ABA-approved law school were used in 
testing the validity of the instrument. 
Thirty law students participated in the pilot test. 
The thirty law students included four Black males, eight 
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Black females, ten non-Black males, and eight non-Black 
females. The breakdown of the age ranges was thirteen aged 
20-25, nine aged 26-30, five aged 31-35, one aged 36-40, and 
two aged 41-45. There were no law students in the pilot 
test group who were age 46 or above. Highest degrees in 
this group were identified as twenty-six bachelor's, three 
master's, and one doctorate. 
The pilot instrument included 16 questions (see 
appendix B). Questions 1-4 focused on demographics. Ques¬ 
tion 1 asked the respondents to indicate their ethnic group. 
Ethnic groups were identified on the pilot test as: Amer¬ 
ican Indian, Asian, Black/African American, Caucasian/White, 
Hispanic, and Other. Revisions to this question were made 
because of the small representation of American Indian, 
Asian, and Hispanic law students in law schools. On the 
final questionnaire Black/African American and non-Black 
(Caucasian and other) were used as the ethnic breakdown. 
Questions 2-4 were identical to questions on the 
final questionnaire. No revisions were made on these ques¬ 
tions on the final questionnaire. 
Questions 5-15 requested the respondents to address 
the issue of what factors influenced their decision to study 
law. The respondents were asked to rank the eleven ques¬ 
tions from Very Important to Not Important. Two additional 
factors were added to this section on "reason(s) to study 
law" after consultation with faculty advisors. The two 
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additional factors in this section are prelaw advisor's/ 
counselor's influence and the opportunity to affect social 
change. 
The questionnaires were evaluated by reliability 
analysis. Reliability analysis estimates a reliability 
statistic for the components of multiple item additive 
scales (SPSS 1990). 
The Cronbach alpha coefficient found that the items 
were reliable in estimating the factors that influenced law 
students' decision to study law. The alpha coefficient 
was .6811 on a scale from 0 to 1. The .6811 was above the 
midpoint, which means that the instrument was reliable. 
Data Collection 
The deans of the law schools in this study were 
contacted to request permission to survey the law students 
enrolled at their respective law schools. All of the deans 
were informed of the purpose of this study and how the data 
would be used to assist in attracting Blacks to law schools. 
Deans were also informed in the letter that this study was 
required for completion of the researcher's Doctor of Educa¬ 
tion degree in the Department of Educational Leadership at 
Clark Atlanta University. Copies of the letter and consent 
form are included in appendix C. 
All the deans agreed to allow their students to 
participate in the study. An additional step was required 
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for Law School III. An approval form from the University's 
Graduate Office was submitted before final permission was 
given. See appendix D for a copy of the permission form. 
The questionnaires, printed on different colors of 
paper to distinguish the law schools, with cover letters 
describing the survey were mailed to the admission personnel 
at the law schools on November 15, 1993. Law School I ques¬ 
tionnaires were printed on green paper and Law School II 
questionnaires on yellow paper. Blue paper was used for the 
Law School III questionnaires and white paper for Law School 
IV questionnaires. See appendix E for the cover letter. 
The admission personnel at the law schools dis¬ 
tributed the questionnaires to the first-year students 
enrolled in the respective schools. The questionnaires were 
placed in the mailboxes of the first-year students at Law 
School II, III, and IV by November 29, 1993. Law School I 
questionnaires were placed in the first-year students' mail¬ 
boxes January 4, 1994. The deadline was January 10 for law 
students at Law School I to return the questionnaires. The 
deadline for the law students at Law School II was December 
3. Law School III and Law School IV students returned the 
questionnaire to the admissions offices at their respective 
law schools on December 10. A second mailing was sent to 




Codes were used to enter the responses from each 
question. Question 1 codes for ethnicity were: 1 = Black/ 
African American, and 2 = Non-Black. Question 2 codes for 
gender were: 1 = Male, and 2 = Female. Question 3 codes 
for age range were: 1 = 21-25, 2 = 26-30, 3 = 31-35, 4 = 
36-40, 5 = 41-45, and 6 = 46 and above. Question 4 codes 
for degree held were: 1 = Bachelor's, 2 = Master's, and 3 = 
Doctorate. Questions 5-17 codes were: 1 = Very Important, 
2 = Important, 3 = Minimally Important, and 4 = Not Impor¬ 
tant. After data were coded, the code was entered into the 
computer. 
Question 18 was open-ended and asked the respondents 
to list any additional factors which influenced their 
decision to study law. Responses to Question 18 are given 
in appendix F. 
Statistical Application 
Hypotheses 1-13 required the comparison of four 
groups (Black and non-Black male and female law students). 
For these hypotheses, the Analysis of Variance (ANOVA) was 
the procedure used in order to examine and statistically 
compare the mean scores of the four groups. This procedure 
determined if the calculated mean scores were significantly 
different. 
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Hypotheses 14-26 required the examination of Black 
and non-Black law students and the degree to which the moti¬ 
vational factors influenced their decision to study law. 
The ANOVA was used to examine and statistically compare the 
mean scores. The ANOVA allows the researcher to determine 
if the mean scores are significantly different. For each of 
the statistical applications, the .05 level of probability 
was selected which indicates that the findings are made with 
a 95 percent level of confidence. 
Summary of Methods and Procedures 
The population included first-year law students 
enrolled in four ABA-accredited law schools in the same 
state. The law schools represented public and private legal 
education. A pilot test of thirty law students validated 
the instrument used in this study. Adjustments on ethnic 
groups and two additional reasons for career choice were 
added to the final questionnaire. 
The deans of the law schools received requests for 
permission to survey their students. Questionnaires were 
mailed to the admissions personnel at the law schools on 
November 15. The instrument used contains 18 questions that 
request responses on background information and factors 
influencing law students to study law. 
The questionnaires with cover letters were dis¬ 
tributed to the law students by admission professionals 
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employed at the targeted law schools. The deadline date to 
receive the questionnaires was December 13, 1993, for Law 
Schools III, and IV. Law School II had a deadline of Decem¬ 
ber 3, and Law School I had a January 11 deadline. A second 
mailing occurred on January 24 with a January 28, 1994, 
deadline. The data from the questionnaire were coded and 
entered into the statistical software package SPSS for 
analysis. 
The statistical application used ANOVA. An .05 
probability was used which indicated that the findings were 
made with a 95 percent level of confidence. 
Chapter V presents the analysis of data. 
CHAPTER V 
ANALYSIS OF THE DATA 
Introduction 
Determining the factors that were influential in 
guiding Black law students to select the study of law and 
their implications for school administrators was the objec¬ 
tive of this study. Data were collected from 222 law stu¬ 
dents enrolled in four ABA-accredited law schools. These 
law students were asked to identify factors that were 
influential in their decision to study law. 
This chapter is divided into three sections. First, 
analysis of Hypotheses 1-13 examined the differences among 
Black and non-Black male and female law students and the 
factors that influenced their decision to study law. 
Second, analysis of Hypotheses 14-26 examined the differ¬ 
ences between Black and non-Black law students and each 
factor that influenced their decision to study law. 
Finally, there is a summary of Chapter V. In addition, the 
results discussed in this chapter provide a theoretical 
foundation for the conclusions and recommendations that 
follow in Chapter VI. 
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Analysis of Hypotheses 1-13 
Hypotheses 1-13 sought to determine if there were 
statistically significant differences between Black and 
non-Black male and female law students in the factors 
influencing their decisions to select the study of law. 
Each hypothesis is introduced and followed by a table with 
supportive data. The analysis of variance (ANOVA) was 
applied to the hypotheses to analyze the statistical 
differences. 
Hypothesis 1. There is no significant difference 
among Black and non-Black male and female law students' 
desire to work in the legal profession and their decision to 
study law. 
The following discussion contains data analysis 
relative to Hypothesis 1, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 3 shows 
mean scores regarding the desire to work in the legal pro¬ 
fession. In table 3, the difference in the mean scores 
ranges from 1.468 to 1.667 among the law students, indi¬ 
cating a very small difference. 
The data in table 4 describe the response to desire 
to work in the legal profession and the effect this factor 
had on law students' decision to study law. Results indi¬ 
cated no significant difference among Black and non-Black 
male and female law students' desire to work in the legal 
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Table 3.—Law Students' Mean Scores Regarding the Desire to 
Work in the Legal Profession 
Standard 
Group* Count Mean Deviation 
1 25 1.640 .700 
2 52 1.558 .639 
3 78 1.667 .658 
4 62 1.468 .718 
Total 217 1.577 .673 
*Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = = non-Black male law students; and 
Group 4 = non- Black female law students. 
Table 4.—Black and Non- -Black Male and Female Law Students' 
Desire to Work in the Legal Profession and Their Decision to 
Study Law 
Source df SS MS F E 
Between groups 3 1.4830 .4943 1.0815 .3518 
Within groups 213 97.3557 .4571 
Total 216 98.8387 
profession (F = 1.0815, df = 3) . Therefore, the null 
hypothesis was accepted. 
Hypothesis 2. There is no significant difference 
among Black and non-Black male and female law students' 
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opportunity to work with people and their decision to study 
law. 
The following discussion contains data analysis 
relative to Hypothesis 2, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 5 shows 
mean scores regarding the opportunity to work with people. 
In table 5, the difference in the mean scores ranges from 
1.647 to 2.167 among the law students. 
Table 5.—Law Students' Mean Scores Regarding Opportunity 
to Work with People 
Group* Count Mean 
Standard 
Deviation 
1 25 1.800 .816 
2 52 1.647 .820 
3 78 2 .167 .859 
4 62 1.820 .940 
Total 217 1.905 .884 
*Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
The data in table 6 describe the response to the 
opportunity work with people and the effect this factor had 
on law students' decision to study law. Results indicated a 
significant difference among Black and non-Black male and 
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Table 6.—Black and Non-Black Male and Female Law Students' 
Opportunity to Work With People and Their Decision to 
Study Law 
Source df SS MS F 2 
Between groups 3 9.4521 3.1507 4.1681 .0068 
Within groups 211 159.4968 .7559 
Total 214 168.9488 
female law students' opportunity to work with people (F = 
4.1681, df = 3, p = .0068). Therefore, the null hypothesis 
was rejected. 
Table 7 presents results of the Duncan test for 
multiple comparisons. In table 7, the Duncan test procedure 
indicated pairs of groups significantly different at the .05 
level. The law students' mean scores regarding the oppor¬ 
tunity to work with people were significantly different 
between Group 3 (non-Black male law students) and Group 2 
(Black female law students) and between Group 3 (non-Black 
male law students) and Group 4 (non-Black female law 
students). 
Hypothesis 3. There is no significant difference 
among Black and non-Black male and female law students' 
desire for a challenging career and their decision to study 
law 
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Table 7.—Duncan Test for Multiple Comparisons Regarding 
Opportunity to Work with People 
Mean Group 2 
Group+ 




2.1667 3 * * 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
The following discussion contains data analysis 
relative to Hypothesis 3, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 8 shows 
mean scores regarding the desire for a challenging career. 
In table 8, the difference in the mean scores ranges from 
1.385 to 1.679. 
The data in table 9 describe the response to the 
desire for a challenging career and the effect this factor 
had on law students' decision to study law. Results indi¬ 
cated a significant difference among Black and non-Black 
male and female law students' desire for a challenging 
career (F = 3.2487, df = 3, p = .0228). Therefore, the null 
hypothesis was rejected. 
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Table 8.—Law Students' Mean Scores Regarding the Desire for 
a Challenging Career 
Standard 
Group* Count Mean Deviation 
1 25 1.480 .714 
2 52 1.385 .599 
3 78 1.679 .781 
4 62 1.361 .549 
Total 217 1 .502 .685 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non- Black female law students. 
Table 9.—Black and Non- Black Male and Female Law Students' 
Desire for a Challenging Career and Their Decision to 
Study Law 
Source df SS MS F E 
Between groups 3 4.3949 1.4650 3.2487 .0228 
Within groups 212 95.6004 .4509 
Total 215 99.9954 
Table 10 presents results of the Duncan test for 
multiple comparisons. In table 10, the Duncan test proce¬ 
dure indicated pairs of groups significantly different at 
the .05 level. The law students' mean scores regarding 
desire for a challenging career were significantly different 
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Table 10.—Duncan Test for Multiple Comparisons Regarding 
Desire for a Challenging Career 
Mean Group 4 
Group+ 




1 .6795 3 * "k 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
between Group 3 (non-Black male law students) and Group 4 
(non-Black female law students) and between Group 3 (non- 
Black male law students) and Group 2 (Black female law 
students) . 
Hypothesis 4. There is no significant difference 
among Black and non-Black male and female law students' 
desire for a career change and their decision to study law. 
The following discussion contains data analysis 
relative to Hypothesis 4, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 11 shows 
mean scores regarding the desire for a career change. In 
table 11, the difference in the mean scores ranges from 
2.592 to 2.949, indicating a very small difference. 
Table 11.—Law Students' Mean Scores Regarding the Desire 
for a Career Change 
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Group* Count Mean 
Standard 
Deviation 
1 25 2.640 1.254 
2 52 2.592 1.290 
3 78 2.766 1.287 
4 62 2.949 1.195 
Total 217 2 .749 1.265 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
The data in table 12 describe the response to the 
desire for a career change and the effect this factor had on 
law students' decision to study law. Results indicated no 
significant difference among Black and non-Black male and 
female law students' desire for a career change (F = .8122, 
df = 3). Therefore, the null hypothesis was accepted. 
Table 12.—Black and Non-Black Male and Female Law Students' 
Desire for a Career Change and Their Decision to Study Law 
Source df SS MS F £ 
Between groups 3 3.8588 1.2863 .8122 .4884 
Within groups 206 326.2364 1.5837 
Total 209 330 .0952 
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Hypothesis 5. There is no significant difference 
among Black and non-Black male and female law students' 
interest in diverse positions and their decision to study 
law. 
The following discussion contains data analysis 
relative to Hypothesis 5, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 13 shows 
mean scores regarding the interest in diverse positions. In 
table 13, the difference in the mean scores ranges from 
1.588 to 2.103. 
Table 13.—Law Students' Mean Scores Regarding Interest in 
Diverse Positions 
Group* Count Mean 
Standard 
Deviation 
1 25 1.792 .932 
2 52 1.588 .804 
3 78 2.103 .975 
4 62 2 .016 .839 
Total 217 1.923 .916 
*Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
The data in table 14 describe the response to the 
desire for diverse positions and the effect this factor had 
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Table 14.—Black and Non-Black Male and Female Law Students' 
Desire for Diverse Positions and Their Decision to Study Law 
Source df SS MS F E 
Between groups 3 9.1812 3.0604 3.8329 .0106 
Within groups 211 168.4746 .7985 
Total 214 177.6558 
on law students' decision to study law. Results indicated a 
significant difference among Black and non-Black male and 
female law students' desire for diverse positions (F = 
3.8329, df = 3, p = .0106). Therefore, the null hypothesis 
was rejected. 
Table 15 presents results of the Duncan test for 
multiple comparisons. In table 15, the Duncan test proce¬ 
dure indicated pairs of groups significantly different at 
the .05 level. The law students' mean scores regarding 
interest in diverse positions were significantly different 
between Group 4 (non-Black female law students) and Group 2 
(Black female law students) and between Group 3 (non-Black 
male law students) and Group 2 (Black female law students). 
Hypothesis 6. There is no significant difference 
among Black and non-Black male and female law students' 
desire for opportunity for advancement and their decision to 
study law. 
Table 15.—Duncan Test for Multiple Comparisons Regarding 
Interest in Diverse Positions 
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Mean Group 2 
Group+ 
1 4 3 
1.5882 2 
1.7917 1 
2.0161 4 * 
2.1026 3 * 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
The following discussion contains data analysis 
relative to Hypothesis 6, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 16 shows 
mean scores regarding the opportunity for advancement. In 
table 16/ the difference in the mean scores ranges from 
1.824 to 2.295. 
The data in table 17 describe the response to the 
opportunity for advancement and the effect this factor had 
on law students' decision to study law. Results indicated a 
significant difference among Black and non-Black male and 
female law students' opportunity for advancement (F = 2.6880/ 
df = 3/ P = .0474). Therefore, the null hypothesis was 
rejected. 
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Table 16.—Law Students' Mean Scores Regarding Opportunity 
for Advancement 
Standard 
Group* Count Mean Deviation 
1 25 2.083 .929 
2 52 1.824 .817 
3 78 2.295 1.021 
4 62 2.113 .870 
Total 217 2.118 .948 
♦Group 1 = Black male law students ; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
Table 17.—Black and Non-Black Male and Female Law Students' 
Opportunity for Advancement and Their Decision to Study Law 
Source df SS MS F p 
Between groups 3 6.8668 2.2889 2.6880 .0474 
Within groups 211 179.6727 .8515 
Total 214 186.5395 
Table 18 presents results of the Duncan test for 
multiple comparisons. In table 18, the Duncan test proce¬ 
dure indicated pairs of groups significantly different at 
the .05 level. The law students' mean scores regarding 
opportunity for advancement were significantly different 
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Table 18 .—Duncan Test for 
Opportunity 








2.2949 3 * 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
between Group 3 (non-Black male law students) and Group 2 
(Black female law students). 
Hypothesis 7. There is no significant difference 
among Black and non-Black male and female law students' 
desire for economic security and their decision to study 
law. 
The following discussion contains data analysis 
relative to Hypothesis 7, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 19 shows 
mean scores regarding economic security. In table 19, the 
difference in the mean scores ranges from 1.725 to 2.064. 
The data in table 20 describe the response to the 
desire for economic security and the effect this factor had 
on law students' decision to study law. Results indicated 
65 
Table 19.—Law Students' Mean Scores Regarding Economic 
Security 
Group* Count Mean 
Standard 
Deviation 
1 25 1.840 .800 
2 52 1.725 .750 
3 78 2.064 .931 
4 62 1.983 .725 
Total 217 1.950 .847 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
Table 20.—Black and Non-Black Male and Female Law Students' 
Desire for Economic Security and Their Decision to Study Law 
Source df SS MS F E 
Between groups 3 3.9044 1.3015 1.9359 .1248 
Within groups 210 141 .1797 .6723 
Total 213 145.0841 
no significant difference among Black and non-Black male and 
female law students and economic security (F = 1.9359, df = 
3). The null hypothesis was accepted. 
Table 21 presents results of the Duncan test for 
multiple comparisons. In table 21, the Duncan test 
Table 21.—Duncan Test for Multiple Comparisons Regarding 
Economic Security 
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Mean Group 2 
Group+ 
1 4 3 
1 .7255 2 
1.8400 1 
1.9833 4 
2.0641 3 * 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
procedure indicated pairs of groups significantly different 
at the .05 level. The law students' mean scores regarding 
economic security were significantly different between Group 
3 (non-Black male law students) and Group 2 (Black female 
law students). 
Hypothesis 8. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of parental influence on their decision to study 
law. 
The following discussion contains data analysis 
relative to Hypothesis 8, testing whether or not significant 
differences exist between mean perception scores from Black 
and non-Black male and female law students. Table 22 shows 
mean scores regarding parental influence. In table 22, the 
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Table 22.—Law Students' Mean Scores Regarding Parental 
Influence 
Group* Count Mean 
Standard 
Deviation 
1 25 2.958 1.160 
2 52 3.173 .944 
3 78 3.346 .895 
4 62 3.242 .918 
Total 217 3 .244 .941 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
difference in the mean scores ranges from 2.958 to 3.346, 
indicating a very small difference. 
The data in table 23 describe the response to the 
parental influence and the effect this factor had on law 
students' decision to study law. Results indicated no 
significant difference among Black and non-Black male and 
female law students and parental influence (F = 1.1193, 
df = 3). The null hypothesis was accepted. 
Hypothesis 9. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of peer influence on their decision to study law. 
The following discussion contains data analysis 
relative to Hypothesis 9, testing whether or not significant 
differences exist between mean perception scores from Black 
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Table 23.—Black and Non-Black Male and Female Law Students 
and the Effect of Parental Influence on Their Decision to 
Study Law 
Source df SS MS F p 
Between groups 3 3.0005 1 .0002 1.1193 .3422 
Within groups 212 189.4255 .8935 
Total 215 192.4259 
and non-Black male and female law students. Table 24 shows 
mean scores regarding peer influence . In table 24, the 
difference in the mean scores ranges from 3, .440 to 3.694, 
indicating a very small difference. 
Table 24.—Law • Students ' Mean Scores Regarding Peer 
Influence 
Standard 
Group* Count Mean Deviation 
1 25 3 . 440 .712 
2 52 3 . 557 .825 
3 78 3. 577 .748 
4 62 3 . 694 .589 
Total 217 3. 604 .715 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
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The data in table 25 describe the response to peer 
influence and the effect this factor had on law students' 
decision to study law. Results indicated no significant 
difference among Black and non-Black male and female law 
students and peer influence (F = .7960, df = 3). The null 
hypothesis was accepted. 
Table 25.—Black and Non-Black Male and Female Law Students 
and the Effect of Peer Influence on Their Decision to 
Study Law 
Source df SS MS F £ 
Between groups 3 1 .2452 .4151 .7960 .4973 
Within groups 213 111 .0682 .5214 
Total 216 112 .3134 
Hypothesis 10. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of high school counselor's influence on their 
decision to study law. 
The following discussion contains data analysis 
relative to Hypothesis 10, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black male and female law students. Table 
26 shows mean scores regarding high school counselor's 
influence. In table 26, the difference in the mean scores 
Table 26.—Law Students' Mean Scores Regarding High School 
Counselor's Influence 
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Group* Count Mean 
Standard 
Deviation 
1 25 3.739 .752 
2 52 3 .788 .605 
3 78 3.872 .406 
4 62 3.887 .483 
Total 217 3.845 .518 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
ranges from 3.739 to 3.887, indicating a very small differ¬ 
ence . 
The data in table 27 describe the response to the 
high school counselor's influence and the effect this factor 
had on law students' decision to study law. Results indi¬ 
cated no significant difference among Black and non-Black 
male and female law students and high school counselor's 
influence (F = .7123, df = 3). The null hypothesis was 
accepted. 
Hypothesis 11. There is no significant difference 
among Black and non-Black male and female law students and 
the effect of prelaw advisor's/college counselor's influence 
on their decision to study law. 
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Table 27.—Black and Non-Black Male and Female Law Students 
and the Effect of High School Counselor's Influence on Their 
Decision to Study Law 
Source df SS MS F E 
Between groups 3 .5378 .1959 .7123 .5456 
Within groups 211 58.0355 .2750 
Total 214 58.6233 
The following discussion contains data analysis 
relative to Hypothesis 11, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black male and female law students. Table 28 
shows mean scores regarding prelaw advisor's/college coun¬ 
selor's influence. In table 28, the difference in the mean 
scores ranges from 3.400 to 3.823. 
The data in table 29 describe the response to the 
prelaw advisor's/college counselor's influence and the 
effect this factor had on law students' decision to study 
law. Results indicated a significant difference among Black 
and non-Black male and female law students and prelaw 
advisor's/college counselor's influence (F = 2.9931, df = 3, 
p = .0319). The null hypothesis was rejected. 
Table 30 presents results of the Duncan test for 
multiple comparisons. In table 30, the Duncan test proce¬ 
dure indicated pairs of groups significantly different at 
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Table 28.—Law Students' Mean Scores Regarding Prelaw 
Advisor's/College Counselor's Influence 
Standard 
Group* Count Mean Deviation 
1 25 3.400 1.080 
2 52 3.654 .683 
3 78 3.789 .498 
4 62 3.823 .559 
Total 217 3.727 .654 
*Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
Table 29.—Black and Non-Black Male and Female Law Students 
and the Effect of Prelaw Advisor's/College Counselor's 
Influence on Their Decision to Study Law 
Source df SS MS F E 
Between groups 3 3.8066 1 .2689 2.9931 .0319 
Within groups 211 89.4492 .4239 
Total 214 93 .2558 
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Table 30.—Duncan Test for Multiple Comparisons Regarding 
Prelaw Advisor's/College Counselor's Influence 
Mean Group 1 
Group+ 
2 3 4 
3.4000 1 
3 .6538 2 
3.7895 3 * 
3.8226 4 * 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
the .05 level. The law students' mean scores regarding the 
effect of prelaw advisor's/college counselor's influence 
were significantly different between Group 3 (non-Black male 
law students) and Group 1 (Black male law students) and 
between Group 4 (non-Black female law students) and Group 1 
(Black male law students). 
Hypothesis 12. There is no significant difference 
among Black and non-Black male and female law students' 
previous work experience and their decision to study law. 
The following discussion contains data analysis 
relative to Hypothesis 12, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black male and female law students. Table 31 
shows mean scores regarding previous work experience. In 
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Table 31.—Law Students' Mean Scores Regarding Previous 
Work Experience 
Group* Count Mean 
Standard 
Deviation 
1 25 2 .760 1.091 
2 52 2.654 1.083 
3 78 2.628 1.141 
4 62 2.839 1.074 
Total 217 2 .716 1.095 
*Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
table 31, the difference in the mean scores ranges from 
2.654 to 2.839, indicating a very small difference. 
The data in table 32 describe the response to the 
previous work experience and the effect this factor had on 
law students' decision to study law. Results indicated no 
significant difference among Black and non-Black male and 
female law students and previous work experience (F = .4868, 
df = 3). The null hypothesis was accepted. 
Hypothesis 13. There is no significant difference 
among Black and non-Black male and female law students' 
opportunity to affect social change and their decision to 
study law. 
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Table 32.—Black and Non-Black Male and Female Law Students' 
Previous Work Experience and Their Decision to Study Law 
Source df SS MS F E 
Between groups 3 1 .7754 .5918 .4868 .6918 
Within groups 213 258.9343 1.2157 
Total 216 260 .7097 
The following discussion contains data analysis 
relative to Hypothesis 13, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black male and female law students. Table 33 
shows mean scores regarding opportunity to affect social 
change. In table 33, the difference in the mean scores 
ranges from 1.462 to 2.026. 
The data in table 34 describe the response to the 
opportunity to affect social change and the effect this 
factor had on law students' decision to study law. Results 
indicated a significant difference among Black and non-Black 
male and female law students and opportunity to affect 
social change (F = 5.4016, df = 3 # P = .0013) . The null 
hypothesis was rejected. 
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Table 33.—Law Students' Mean Scores Regarding Opportunity 
to Affect Social Change 
Group* Count Mean 
Standard 
Deviation 
1 25 1.600 .866 
2 52 1.462 .670 
3 78 2 .026 .967 
4 62 1.968 .923 
Total 217 1.815 .906 
♦Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
Table 34.—Black and Non-Black Male and Female Law Students' 
Opportunity to Affect Social Change and Their Decision to 
Study Law 
Source df SS MS F E 
Between groups 3 12 .5383 4.1794 5.0416 .0013 
Within groups 213 164.8073 .7737 
Total 216 177 .3456 
Table 35 presents results of the Duncan test for 
multiple comparisons. In table 35, the Duncan test proce¬ 
dure indicated pairs of groups significantly different at 
the .05 level. The law students' mean scores regarding the 
opportunity to affect social change were significantly 
Table 35.—Duncan Test for Multiple Comparisons Regarding 
Opportunity to Affect Social Change 
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Mean Group 2 
Group+ 
1 4 3 
1.4615 2 
1.6000 1 
1.9677 4 * 
2.0256 3 * * 
+Group 1 = Black male law students; Group 2 = Black female 
law students; Group 3 = non-Black male law students; and 
Group 4 = non-Black female law students. 
different among Group 3 (non-Black male law students) , Group 
2 (Black female law students), and Group 1 (Black male law 
students) , and between Group 4 (non-Black female law stu¬ 
dents) and Group 2 (Black female law students). 
Analysis of Hypotheses 14-26 
The purpose of Hypotheses 14-26 was to determine if 
there was a statistically significant difference between 
Black and non-Black law students enrolled in ABA-accredited 
law schools. The analysis of variance (ANOVA) procedure was 
used. 
Hypothesis 14. There is no significant difference 
between Black and non-Black law students' desire to work in 
the legal profession and their decision to study law. 
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The data in table 36 describe the response to 
desire to work in the legal profession and the effect this 
factor had on law students' decision to study law. Results 
indicated no significant difference between Black and non- 
Black students' desire to work in the legal profession 
(F = .0601, df = 1). Therefore, the null hypothesis was 
accepted. 
Table 36.—Black and Non-Black Law Students' Desire to Work 
in the Legal Profession and Their Decision to Study Law 
Source df SS MS F R 
Between groups 1 .0274 .0274 .0601 .8066 
Within groups 219 99.9907 .4566 
Total 220 100 .0181 
The following discussion contains data analysis 
relative to Hypothesis 14, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black law students. Table 37 shows mean 
scores regarding desire to work in the legal profession. In 
table 37, the difference in the mean scores ranges from 
1.566 to 1.590, indicating a very small difference. 
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Table 37.—Law Students' 
Work in 
Mean Scores Regarding 
the Legal Profession 
the Desire to 
Standard 
Group* Count Mean Deviation 
1 78 1.590 .653 
2 144 1.566 .688 
Total 222 1.577 .673 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
Hypothesis 15. There is no significant difference 
between Black and non-Black law students' opportunity to 
work with people and their decision to study law. 
The data in table 38 describe the response to the 
opportunity to work with people and the effect this factor 
had on law students' decision to study law. Results indi¬ 
cated a significant difference between Black and non-Black 
law students' opportunity to work with people (F = 6.3814, 
df = 1, p = .0122). Therefore, the null hypothesis was 
rejected . 
Table 39 presents mean scores for Black and non- 
Black law students. In table 39, the mean scores indicated 
that there is a significant difference at the .05 level. 
The law students' mean scores regarding the opportunity to 
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Table 38.—Black and Non-Black Law Students' Opportunity to 
Work with People and Their Decision to Study Law 
Source df SS MS F E 
Between groups 1 4.8846 4.8846 6.3814 .0122 
Within groups 217 166 .1017 .7654 
Total 218 170 .9863 
Table 39.—Law Students' Mean Scores Regarding 
Work with People 
Opportunity 
Standard 
Group* Count Mean Deviation 
1 78 1.701 .812 
2 144 2.014 .907 
Total 222 1.905 .884 
♦Group 1 = Black law students; Group 2 = non-Black law 
students. 
work with people were significantly different between Group 
1 (Black law students) and Group 2 (non-Black law students). 
Hypothesis 16. There is no significant difference 
between Black and non-Black law students' desire for a 
challenging career and their decision to study law. 
The data in table 40 describe the response to the 
desire for a challenging career and the effect this factor 
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Table 40.—Black and Non-Black Law Students' Desire for a 
Challenging Career and Their Decision to Study Law 
Source df SS MS F £ 
Between groups 1 .5695 .5695 1 .212 .2721 
Within groups 218 102.4260 .4698 
Total 219 102.9955 
had on law students' decision to study law. Results indi¬ 
cated no significant difference between Black and non-Black 
students' desire for a challenging career (F = 1.212, 
df = 1) . Therefore, the null hypothesis was accepted. 
The following discussion contains data analysis 
relative to Hypothesis 16, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black law students. Table 41 shows mean 
scores regarding desire for a challenging career. In table 
41, the difference in the mean scores ranges from 1.436 to 
1.542, indicating a very small difference. 
Hypothesis 17. There is no significant difference 
between Black and non-Black law students' desire for a 
career change and their decision to study law. 
The data in table 42 describe the response to the 
desire for a career change and the effect this factor had on 
law students' decision to study law. Results indicated no 
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Table 41.—Law Students' Mean Scores Regarding the Desire 
for a Challenging Career 
Standard 
Group* Count Mean Deviation 
1 78 1.436 .656 
2 144 1.542 .701 
Total 222 1.502 .685 
♦Group 1 = Black law students; Group 2 = non- -Black law 
students. 
Table 42.- -Black and Non-Black Law Students' Desire for a 
Career Change and Their Decision to Study Law 
Source df SS MS F £ 
Between groups 1 1.9617 1.9617 1 .2326 .2682 
Within groups 212 337.4028 1.5915 
Total 213 339.3645 
significant difference between Black and non-Black law 
students' desire for a career change (F = 1.2326, df = 1). 
Therefore, the null hypothesis was accepted. 
The following discussion contains data analysis 
relative to Hypothesis 17, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
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Black and non-Black law students. Table 43 shows mean 
scores regarding desire for a career change. In table 43, 
the difference in the mean scores ranges from 2.627 to 
2.827, indicating a very small difference. 
Table 43.—Law Students' Mean Scores Regarding the Desire 
for a Career Change 
Standard 
Group* Count Mean Deviation 
1 78 2.627 1.271 
2 144 2.827 1.256 
Total 222 2 .749 1.265 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
Hypothesis 18. There is no significant difference 
between Black and non-Black law students' interest in 
diverse positions and their decision to study law. 
The data in table 44 describe the response to the 
desire for diverse positions and the effect this factor had 
on law students' decision to study law. Results indicated a 
significant difference between Black and non-Black law 
students' desire for diverse positions (F = 11.1436, df = 1, 
p = .0010). Therefore, the null hypothesis was rejected. 
Table 45 presents mean scores for Black and non- 
Black law students. In table 45, the mean scores indicated 
Table 44.—Black and Non-Black Law Students' Desire for 
Diverse Positions and Their Decision to Study Law 
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Source df SS MS F R 
Between groups 1 8 .9718 8.9718 11.1436 .0010 
Within groups 217 174.7086 .8051 
Total 218 183.6804 
Table 45.—Law Students' Mean Scores Regarding 
for Diverse Positions 
the Desire 
Standard 
Group* Count Mean Deviation 
1 78 1.645 .844 
2 144 2 .070 .924 
Total 222 1.923 .916 
♦Group 1 = Black law students; Group 2 = non-Black law 
students. 
that there is a significant difference at the .05 level. 
The law students' mean scores regarding the desire for 
diverse positions were significantly different between Group 
1 (Black law students) and Group 2 (non-Black law students). 
Hypothesis 19. There is no significant difference 
between Black and non-Black law students' desire for oppor¬ 
tunity for advancement and their decision to study law. 
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The data in table 46 describe the response to the 
opportunity for advancement and the effect this factor had 
on law students' decision to study law. Results indicated 
a significant difference between Black and non-Black law 
students' opportunity for advancement (F = 6.3817, df = 1, 
£ = .0122). Therefore, the null hypothesis was rejected. 
Table 46.—Black and Non-Black Law Students' Opportunity for 
Advancement and Their Decision to Study Law 
Source df SS MS F E 
Between groups 1 5 .6036 5.6036 6 .3817 .0122 
Within groups 217 190.5425 .8781 
Total 218 196 .1461 
Table 47 presents mean scores for Black and non- 
Black law students. In table 47, the mean scores indicated 
that there is a significant difference at the .05 level. 
The law students' mean scores regarding the opportunity for 
advancement were significantly different between Group 
1 (Black law students) and Group 2 (non-Black law students). 
Hypothesis 20. There is no significant difference 
between Black and non-Black law students' desire for eco¬ 
nomic security and their decision to study law. 
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Table 47.—Law Students' Mean Scores Regarding Opportunity 
for Advancement 
Standard 
Group* Count Mean Deviation 
1 78 1.895 .858 
2 144 2.231 .976 
Total 222 2 .118 .948 
♦Group 1 = Black law students; Group 2 = non-Black law 
students. 
The data in table 48 describe the response to the 
desire for economic security and the effect this factor 
had on law students' decision to study law. Results indi¬ 
cated a significant difference between Black and non-Black 
law students and economic security (F = 6.0813, df = 1, 
p = .0144). The null hypothesis was rejected. 
Table 48.—Black and Non-Black Law Students' Desire for 
Economic Security and Their Decision to Study Law 
Source df SS MS F R 
Between groups 1 4.1684 4 .1684 6 .0813 .0144 
Within groups 216 148.0564 .6854 
Total 217 152 .2248 
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Table 49 presents mean scores for Black and non- 
Black law students. In table 49, the mean scores indicated 
that there is a significant difference at the .05 level. 
The law students' mean scores regarding economic security 
were significantly different between Group 1 (Black law 
students) and Group 2 (non-Black law students). 
Table 49.—Law Students' Mean Scores Regarding the Desire 
for Economic Security 
Standard 
Group* Count Mean Deviation 
1 78 1.753 .764 
2 144 2.043 .861 
Total 222 1.950 .847 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
Hypothesis 21. There is no significant difference 
between Black and non-Black law students and the effect of 
parental influence on their decision to study law. 
The data in table 50 describe the response to the 
parental influence and the effect this factor had on law 
students' decision to study law. Results indicated no 
significant difference between Black and non-Black law 
students and parental influence (F = 2.0646, df = 1). The 
null hypothesis was accepted. 
Table 50.—Black and Non-Black Law Students and the Effect 
of Parental Influence on Their Decision to Study Law 
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Source df SS MS F E 
Between groups 1 1.8222 1.8222 2.0646 .1522 
Within groups 218 192.4096 .8826 
Total 219 194.2318 
The following discussion contains data analysis 
relative to Hypothesis 21, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black law students. Table 51 shows mean 
scores regarding parental influence. In table 51, the 
difference in the mean scores ranges from 3.117 to 3.308, 
indicating a very small difference. 
Table 51.—Law Students' Mean Scores Regarding Parental 
Influence 
Standard 
Group* Count Mean Deviation 
1 78 3.117 1.013 
2 144 3.308 .898 
Total 222 3 .244 .941 
♦Group 1 = Black law students; Group 2 = non-Black law 
students. 
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Hypothesis 22. There is no significant difference 
between Black and non-Black law students and the effect of 
peer influence on their decision to study law. 
The data in table 52 describe the response to the 
peer influence and the effect this factor had on law 
students' decision to study law. Results indicated no 
significant difference between Black and non-Black law 
students and peer influence (F = .9419, df = 1) . The null 
hypothesis was accepted. 
Table 52.—Black and Non-Black Law Students and the Effect 
of Peer Influence on Their Decision to Study Law 
Source df SS MS F E 
Between groups 1 .4838 .4838 .9419 .3329 
Within groups 219 112.4755 .5136 
Total 220 112.9593 
The following discussion contains data analysis 
relative to Hypothesis 22, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black law students. Table 53 shows mean 
scores regarding peer influence. In table 53, the differ¬ 
ence in the mean scores ranges from 3.538 to 3.636, indi¬ 
cating a very small difference. 
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Table 53.—Law Students' Mean Scores Regarding Peer 
Influence 
Standard 
Group* Count Mean Deviation 
1 78 3.538 .784 
2 144 3.636 .677 
Total 222 3 .604 .715 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
Hypothesis 23. There is no significant difference 
between Black and non-Black law students and the effect of 
high school counselor's influence on their decision to study 
law. 
The data in table 54 describe the response to the 
high school counselor's influence and the effect this factor 
had on law students' decision to study law. Results indi¬ 
cated no significant difference between Black and non- 
Black law students and high school counselor's influence 
(F = 2.0331, df = 1). The null hypothesis was accepted. 
The following discussion contains data analysis 
relative to Hypothesis 23, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black law students. Table 55 shows mean 
scores regarding high school counselor's influence. In 
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Table 54.—Black and Non-Black Law Students and the Effect 
of High School Counselor's Influence on Their Decision to 
Study Law 
Source df SS MS F E 
Between groups 1 .5451 .5451 2 .0331 .1553 
Within groups 217 58.1764 .2681 
Total 218 58.7215 






Group* Count Mean Deviation 
1 78 3 .776 .645 
2 144 3.881 .436 
Total 222 3.845 .518 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
table 55, the difference in the mean scores ranges from 
3.776 to 3.881, indicating a very small difference. 
Hypothesis 24. There is no significant difference 
between Black and non-Black law students and the effect of 
prelaw advisor's/college counselor's influence on their 
decision to study law. 
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The data in table 56 describe the response to the 
prelaw advisor's/counselor's influence and the effect this 
factor had on law students' decision to study law. Results 
indicated a significant difference between Black and non- 
Black law students and prelaw advisor's/college counselor's 
influence (F = 6.4320, df = 1, p = .0119). The null 
hypothesis was rejected. 
Table 56.—Black and Non-Black Law Students and the Effect 
of Prelaw Advisor's/College Counselor's Influence on Their 
Decision to Study Law 
Source df SS MS F E 
Between groups 1 2 .6934 2.6934 6.4320 .0119 
Within groups 217 90 .8682 .4187 
Total 218 93.5616 
Table 57 presents mean scores for Black and non- 
Black law students. In table 57, the mean scores indicated 
that there is a significant difference at the .05 level. 
The law students' mean scores regarding prelaw advisor's/ 
college counselor's influence were significantly different 
between Group 1 (Black law students) and Group 2 (non-Black 
law students) . 
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Table 57.—Law Students' Mean Scores Regarding Prelaw 
Advisor's/College Counselor's Influence 
Standard 
Group* Count Mean Deviation 
1 78 3.577 .830 
2 144 3.809 .520 
Total 222 3 .727 .654 
♦Group 1 = Black law students; Group 2 = non-Black law 
students. 
Hypothesis 25. There is no significant difference 
between Black and non-Black law students' previous work 
experience and their decision to study law. 
The data in table 58 describe the response to the 
previous work experience and the effect this factor had on 
law students' decision to study law. Results indicated no 
significant difference between Black and non-Black law 
students and previous work experience (F = .0736, df = 1). 
The null hypothesis was accepted. 
The following discussion contains data analysis 
relative to Hypothesis 25, testing whether or not signifi¬ 
cant differences exist between mean perception scores from 
Black and non-Black law students. Table 59 shows mean 
scores regarding previous work experience. In table 59, the 
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Table 58.—Black and Non-Black Law Students' Previous Work 
Work Experience and Their Decision to Study Law 
Source df SS MS F E 
Between groups 1 .0889 .0889 .0736 .7865 
Within groups 219 264.5175 1.2078 
Total 220 264.6063 




Group* Count Mean Deviation 
1 78 2.692 1.073 
2 144 2.734 1.113 
Total 222 2.716 1.095 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
difference in the mean scores ranges from 2.692 to 2.734, 
indicating a very small difference. 
Hypothesis 26. There is no significant difference 
between Black and non-Black law students' opportunity to 
affect social change and their decision to study law. 
The data in table 60 describe the response to the 











to Study Law 
to 
Source df SS MS F E 
Between groups 1 12 .2672 12 .2672 15.9443 .i 0001 
Within groups 219 168.4930 .7694 
Total 220 170 .7602 
factor had on law students' decision to study law. Results 
indicated a significant difference between Black and non- 
Black law students and opportunity to affect social change 
(F = 15.9443, df = 1, p = .0001). The null hypothesis was 
rejected . 
Table 61 presents mean scores for Black and non- 
Black law students. In table 61, the mean scores indicated 
that there is a significant difference at the .05 level. 
The law students' mean scores regarding the opportunity to 
affect social change were significantly different between 
Group 1 (Black law students) and Group 2 (non-Black law 
students) . 
Summary of the Analysis of the Data 
The responses to the questionnaire on the factors 
that were influential in their career choice from the 222 
law students enrolled in four ABA-accredited law schools 
were discussed in this chapter. 
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Table 61.—Law Students' Mean Scores Regarding Opportunity 
to Affect Social Change 
Standard 
Group* Count Mean Deviation 
1 78 1.500 .734 
2 144 1.993 .946 
Total 222 1.815 .906 
*Group 1 = Black law students; Group 2 = non-Black law 
students. 
Hypotheses 1-13 examined Black and non-Black male 
and female law students and each of the 13 factors that 
influenced their decision to study law. Hypotheses 14-26 
were concerned with Black and non-Black law students and 
their responses to each of the factors that influenced their 
decision to study law. The responses to the hypotheses 
varied. 
The findings, implications, conclusions, and recom¬ 
mendations are discussed in Chapter VI. 
CHAPTER VI 
FINDINGS, CONCLUSIONS, IMPLICATIONS, 
AND RECOMMENDATIONS 
Chapter VI is the final chapter on the discussion of 
the factors that were influential in guiding Black students 
to select the study of law and their implications for school 
administrators. The chapter focuses on the findings, con¬ 
clusions, implications and recommendations. 
The findings explain in detail the responses to the 
13 factors that were theorized to influence Black and non- 
Black law students' decision to study law. Conclusions are 
revealed, and the implications for school administrators are 
discussed. Recommendations based on the findings suggest 
methods for improving Black law students' enrollment and 
Black representation in the legal profession. 
This chapter concludes with a summary of the find¬ 
ings, conclusions, implications, and recommendations. 
Findings 
The principal focus of the study was to identify 
factors that were influential in guiding Black law students 
to select the study of law and implications for school 
administrators. Findings related to Black male and female 
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law students and non-Black male and female law students were 
also examined. 
A sample of 222 law students enrolled in four ABA- 
accredited law schools responded to the questionnaire 
developed by the researcher. Eighty percent of Black law 
students enrolled in the first year in the four law schools 
completed the questionnaire. Nineteen percent of non-Black 
law students enrolled in the four law schools returned the 
questionnaire. 
Seventy-eight of the respondents were Black. In 
the study. Black male law students constituted 32 percent 
and Black female law students 68 percent of the Black law 
student population. This investigation showed significant 
and meaningful findings unique to the population. A number 
of commonly accepted influential factors affected both Black 
and non-Black students in their decision to study law. The 
descriptive data from the law students' responses to 13 
influencing factors are analyzed in the next section. 
Analysis of Factors 1-13 
Thirteen influencing factors identified in this 
study examined why Black and non-Black law students chose to 
study law. The 13 factors were rated on the level of impor¬ 
tance: Very Important, Important, Minimally Important, and 
Not Important. Figure 2 reviews the results for the 13 
motivational factors. 
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Note: (VI— very important, I-important, Ml — minimally 'important, Nl — not important) Factors (FI = work in le^nl 
profession, F2=\\'ork with people, F3 = Challenging career, F4 = Career Change, F5 = Di\erse Positions, 
F6= Advancements, F7 = Economic Security, FS= Parental Influence, F9-Pecr Influence, FIO -Hiyh School 
Counselors, FI I = Prelaw Advisors, FI2=Pre\ious Experience, F13-Affect Social Change). 
Fig. 2. Motivational factors. 
The desire for a challenging career received the 
highest number of Very Important responses, followed by 
interest in working in a legal career and opportunity to 
affect social change. High school counselor's influence 
received the highest number of Not Important responses. The 
discussion that follows introduces each factor and presents 
the findings. 
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Factor 1: Interest in Working in 
the Legal Profession 
Interest in working in the legal profession received 
the second highest number of Very Important responses from 
the overall population. Black and non-Black law students' 
responses to the interest in working in the legal profession 
were similar on all levels of importance. Black male and 
female and non-Black female law students gave the interest 
in working in the legal profession a higher number of Very 
Important responses. Non-Black male law students gave the 
interest in working in the legal profession a higher number 
of Important responses than Very Important. See table 62 
for the results. 
Table 62.—Data for Interest in Working in the Legal 








Black males 48.0% 40 .0% 12 .0% 0 .0% 
Black females 51.9% 40.4% 7 .0% 0 .0% 
Non-Black 
males 42 .3% 50 .0% 9.6% 1.3% 
Non-Black 
females 69.9% 30 .6% 3 .0% 3 .2% 
Blacks 50.0% 41 .0% 9.0% 0 .0% 
Non-Blacks 52.0% 41 .0% 5.0% 2.0% 
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Factor 2: Opportunity to Work with People 
Opportunity to work with people received the highest 
number of Important responses from the overall population. 
Black and non-Black male law students indicated that the 
opportunity to work with people was Important in their deci¬ 
sion to study law, while the majority of the Black and non- 
Black female law students said that the opportunity to work 
with people was Very Important. Data supporting the find¬ 
ings are found in table 63. 
Table 63.—Data for Opportunity to Work with People by 








Black males 40 .0% 44.0% 12 .0% 4.0% 
Black females 51.0% 39.0% 3.9% 5.9% 
Non-Black 
males 20.5% 51 .3% 19.2% 9.0% 
Non-Black 
females 44.3% 39.3% 6.6% 9.8% 
Blacks 46.8% 41 .6% 6.5% 5.2% 
Non-Blacks 31 .0% 45.8% 14.1% 9.0% 
Factor 3: Desire for a Challenqinq Career 
Desire for a challenging career received the highest 
number of Very Important responses. Desire for a challen- 
ging career received a higher number of Very Important 
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responses from both Black and non-Black law students. See 
table 64 for the data. 
Table 64.—Data for Desire for a Challenging Career by 








Black males 64.0% 24.0% 12 .0% 0.0% 
Black females 67.3% 26.9% 5.7% 0 .0% 
Non-Black 
males 48.7% 37.1% 11.5% 2.5% 
Non-Black 
females 67 .2% 29.5% 3 .2% 0 .0% 
Blacks 65.3% 25.6% 8.9% 0 .0% 
Non-Blacks 56.3% 34.5% 7.7% 1.4% 
Factor 4: Desire for a Career Chanqe 
Desire for a career change received a higher number 
of Not Important responses. The breakdown between Black and 
non-Black law students was similar to the overall popula¬ 
tion. The findings are displayed in table 65. 
Factor 5: Diverse Positions 
The selection of diverse positions in the legal 
profession received mixed responses among Black and non- 
Black male and female law students. Black male and female 
law students selected diverse positions by a higher number 
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Black males 24.0% 28.0% 8 .0% 40 .0% 
Black females 30 .6% 18.3% 12 .2% 38.7% 
Non-Black 
males 27 .2% 14.2% 12.9% 45.4% 
Non-Black 
females 15 .2% 27 .1% 5.0% 52.5% 
Blacks 28.0% 21.3% 10 .6% 40 .0% 
Non-Blacks 23 .0% 19.4% 9.3% 48.0% 
of Very Important responses, while non-Black male and female 
law students selected diverse positions by a higher number 
of Important responses. See table 66 for data supporting 
the findings. 
Factor 6; Opportunity for Advancement 
Table 67 supports the finding for the opportunity 
for advancement in the legal profession. Overall, the popu¬ 
lation gave the opportunity for advancement a higher number 
of Important responses. A review of the data indicated that 
Black law students and non-Black female law students gave a 
higher number of Important responses, followed by Very 
Important and Minimally Important responses. Non-Black male 
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Black males 45.8% 37.5% 8.3% 8.3% 
Black females 56.8% 31.3% 7.8% 3.9% 
Non-Black 
males 32.0% 35.8% 21.7% 10 .2% 
Non-Black 
females 29.0% 45.1% 20.9% 4.8% 
Blacks 53.9% 32.8% 7.8% 5.2% 
Non-Blacks 30 .7% 39.8% 20.9% 8.3% 










Black males 28 .0% 40 .0% 20 .0% 8.0% 
Black females 38.0% 42 .0% 14.0% 3.0% 
Non-Black 
males 27 .0% 30 .0% 32.0% 10.2% 
Non-Black 
females 25.0% 43 .0% 24.0% 7 .0% 
Blacks 36.8% 42 .1% 15.7% 5.2% 
Non-Blacks 26.5% 34.9% 27.9% 9.7% 
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law students gave opportunity for advancement a higher 
number of Minimally Important responses, followed by 
Important and Very Important. Overall, non-Black law 
students gave opportunity for advancement a higher number of 
Important responses, followed by Minimally Important and 
Very Important responses. 
Factor 7: Economic Security 
Overall, economic security received a high percen¬ 
tage of Important responses. Black male and non-Black male 
and female law students gave economic security a higher 
number of Important responses. Black female law students 
gave economic security a higher number of Very Important 
responses. Black law students gave economic security a 
higher number of Very Important responses, followed by 
Important. However, non-Black law students gave a higher 
number of Important responses, followed by Very Important. 
See table 68 for data to support the findings. 
Factor 8; Parental Influence 
The majority of the population gave a higher 
number of Not Important responses to parental influence in 
their decision to study law. A high percentage of Black 
male and female and non-Black male and female law students 
agreed that parental influence was Not Important. Table 69 
supports the findings. 
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Black males 36 .0% 48 .0% 12 .0% 4.0% 
Black females 44 .0% 37 .0% 17 .0% 0 .0% 
Non-Black 
males 30 .0% 44.0% 19.0% 6.4% 
Non-Black 
females 25.0% 52.0% 19.0% 1.6% 
Blacks 43 .0% 40 .0% 16.0% 1.0% 
Non-Blacks 28 .0% 47 .0% 20 .0% 5.0% 
Table 69.—Data for Parental Influence 
Ethnicity 








Black males 21.0% 4.0% 33 .0% 42.0% 
Black females 8.0% 14.0% 33 .0% 46.0% 
Non-Black 
males 5.0% 12 .0% 28 .0% 54.0% 
Non-Black 
females 4.8% 17 .7% 25.8% 51.6% 
Blacks 11.5% 10 .0% 33 .0% 46.0% 
Non-Blacks 4.8% 14 .0% 27 .0% 53.0% 
107 
Factor 9: Peer Influence 
The majority of the responses to peer influence were 
found in the Not Important category. Table 70 supports the 
finding that peer influence was not important in the major¬ 
ity of the Black and non-Black law students' decision to 
study law. 








Black males 4.0% 0 .0% 44.0% 52 .0% 
Black females 4.0% 10 .0% 12.0% 75.0% 
Non-Black 
males 3 .0% 6 .0% 23 .0% 67.0% 
Non-Black 
females 0 .0% 7.0% 18.0% 76.0% 
Blacks 4.0% 6 .0% 22 .0% 68.0% 
Non-Blacks 1.0% 6 .0% 20 .0% 71.0% 
Factor 10: High School Counselor's Influence 
Table 71 indicates that the majority of responses to 
high school counselor's influence were Not Important. Black 
and non-Black law students agreed that high school coun¬ 
selor's influence was not important in their decision to 
study law. 
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Table 71.—Data for High School Counselor's Influence by 








Black males 4.0% 4.0% 4.0% 87 .0% 
Black females 2 .0% 4.0% 7 .6% 86.5% 
Non-Black 
males 0 .0% 1.0% 11.5% 85.8% 
Non-Black 
females 2.0% 2 .0% 3.0% 93.5% 
Blacks 2.6% 3.9% 6.5% 86.8% 
Non-Blacks 1.0% 1.0% 7 .6% 89.5% 
Factor 11: Prelaw Advisor' s/Counselor 's Influence 
Table 72 shows that over 72 percent of the popula- 
tion gave prelaw advisor's/college counselor's influence a 
higher number of Not Important responses. The data are 
supported in table 72. 
Factor 12: Previous Work Experience 
Previous work experience received various responses 
on levels of importance among the population. Almost equal 
responses were found in both the Important and Not Important 
categories. Table 73 identifies the data to support the 
finding for previous work experience. 
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Table 72.—Data for Prelaw Advisor's/Counselor's Influence 








Black males 12 .0% 8 .0% 8 .0% 72.0% 
Black females 0 .0% 12 .0% 12 .0% 76.9% 
Non-Black 
males 0 .0% 3 .0% 17 .0% 78.9% 
Non-Black 
females 1.6% 3 .2% 6.4% 88.7% 
Blacks 4.0% 10 .0% 10 .0% 76.0% 
Non-Blacks 1.0% 3 .0% 12 .0% 84.0% 









Black males 12.0% 36 .0% 16 .0% 36 .0% 
Black females 17.0% 29.0% 25.0% 29.0% 
Non-Black 
males 19.0% 31.0% 19.0% 30 .0% 
Non-Black 
females 13 .0% 27 .0% 23 .0% 30 .7% 
Blacks 15.3% 30 .7% 23 .0% 30 .7% 
Non-Blacks 16.0% 29 .3% 20 .2% 33.5% 
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Factor 13; Opportunity to Affect Social Change 
Overall, a high percentage of the responses to 
opportunity to affect social change was found to be Very 
Important. Black law students gave opportunity to affect 
social change a higher number of Very Important responses. 
Non-Black law students' responses were equal in the Very 
Important and Important categories. Table 74 supports the 
data. 
Table 74.—Data for Opportunity to Affect Social Change by 








Black males 60 .0% 24.0% 12 .0% 4.0% 
Black females 62.0% 32.0% 3.0% 2.0% 
Non-Black 
males 36 .0% 35 .0% 21.0% 9.0% 
Non-Black 
females 36.0% 40 .0% 16.0% 8.0% 
Blacks 61.5% 29.4% 6.4% 2.5% 
Non-Blacks 36.3% 36 .3% 18.8% 8.3% 
Conclusions 
The objective of this study was to examine the 
factors that influenced Black law students to study law. 
Thirteen factors were identified and were measured based on 
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the level of importance. This study was consistent with 
previous research on reasons why students choose a particu¬ 
lar discipline. The responses to the motivational factors 
by Black and non-Black male and female law students and 
Black and non-Black law students varied. However, the most 
startling findings were that the high school counselors and 
prelaw advisors were found to be not important in the deci¬ 
sion to study law for both Black and non-Black law students. 
There were some factors that were found to have no 
significant difference on the decision of law students 
included in this study. Interest in working in the legal 
profession was ranked very important or important consis¬ 
tently by both the Black and non-Black law students. Peer 
influence, parental influence, and high school counselor's 
influence were ranked consistently not important. Work 
experience and career change responses were consistent among 
and between the law students. 
There were two factors that had different results as 
related to the significant differences among the Black and 
non-Black male and female law students and between Black and 
non-Black law students. First, Black and non-Black male and 
female law students consistently stated that a challenging 
career was very important or important. However, non-Black 
law students identified a challenging career as very impor¬ 
tant but at a lower percentage than the other law students. 
Second, economic security received a consistent level of 
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importance among the Black and non-Black male and female 
law students. However, when the Black and non-Black law 
students' responses were examined, the majority of the Black 
students indicated that economic security was very impor¬ 
tant. The majority of the non-Black law students said 
economic security was important. 
Black male and female law students were consistent 
in their responses to the factors that had a significant 
difference. Black students rated the factors of desire to 
work with people, diverse positions, and opportunity for 
advancement within the same range of importance, indicating 
that these factors were either very important or important 
or vice versa. 
There was a significant difference among the popula¬ 
tion of Black and non-Black male and female law students and 
between the population of Black and non-Black law students 
regarding the influence of prelaw advisors/counselors: a 
smaller percentage of Black males and females were influ¬ 
enced by prelaw advisors. Black males indicated by a higher 
percentage that the prelaw advisors were important in their 
decision to study law. 
Opportunity to affect social change received a 
higher number of Very Important responses from Black law 
students. The Black law students indicated that this factor 
was one of the main reasons why they decided to study law: 
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over 60 percent selected it. Only 36 percent of the non- 
Black law students gave this factor a Very Important rating. 
This level of social consciousness among Black students 
reflected one of the reasons for the need for Blacks in the 
legal profession. 
The majority of the law students indicated that the 
high school counselors and prelaw advisors/counselors were 
not important factors in their decision to study law. As 
stated in the review of the literature, school administra¬ 
tors expect the high school counselors and prelaw advisors 
to be involved in the post-high-school and post-college 
decisions (Rowe 1989, Wimbush 1993). In addition, because 
Black students are often among the first in their family to 
attend law school, the prelaw advisors and high school coun¬ 
selors were not identified as the main persons involved in 
directing them in their career (Wimbush 1993). It was 
found that these two important individuals did not have the 
significant level of importance that was expected, not only 
for the Black law students but also for the non-Black law 
students . 
Implications for School Administrators 
School administrators agree that high school coun¬ 
selors and prelaw advisors/college counselors are to provide 
assistance for the transition from high school to college 
and college to career (Rowe 1989, Wimbush 1993). However, 
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the findings of this study do not support the school admin¬ 
istrators' view on the role of high school counselors and 
prelaw advisors/college counselors. The high school coun¬ 
selors and prelaw advisors/college counselors were found to 
have very little influence on the majority of law students' 
decision to study law. The findings of the study indicated 
that the high school counselors and prelaw advisors/college 
counselors were not influential in guiding students to 
select the study of law. 
Recommendations 
This study was designed to identify the factors that 
were influential in the decision of Black students to study 
law. Although this study has provided some insight into the 
factors that influence Black law students' decision to study 
law, further investigation is recommended to affirm and/or 
expand the existing research. 
Since this study was intended to examine the factors 
that influence Black law students to study law and implica¬ 
tions for school administrators, the following suggestions 
are offered to increase the representation of Blacks in law 
schools and the legal profession. 
1. Role evaluation by school administrators must be 
executed to determine the functions of the high school coun¬ 
selors and prelaw advisors/college counselors. 
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2. A strategic plan must be established to more 
effectively deliver the message about the need to increase 
representation of Blacks in the legal profession. 
3. Workshops sponsored by the bar associations, law 
school administrations, and other associations in the legal 
profession must be provided. These workshops could cover 
such topics as the need for diversity in the legal profes¬ 
sion, improving the role of the high school counselors and 
prelaw advisors/college counselors in attracting black law 
students, and educational programs in secondary institutions 
and colleges about law schools and the legal profession. 
4. Videos on the legal profession can be provided 
to the school administrators to support the high school 
counselors and prelaw advisors/college counselors in their 
attempt to attract Blacks and other minorities to participa¬ 
tion in the legal profession. These videos would included 
information for the counselors and advisors on the legal 
profession in general and the need for Black in the legal 
profession. 
5. The Internet can be used to provide useful 
information linking the school administrators and students 
to informational bulletin boards about law schools. Such 
information on the legal profession must be developed. 
6. Mentoring programs must be established by the 
local bar associations. Visits to local schools that are 
predominantly Black to discuss the importance of being a 
116 
lawyer must be implemented. Black lawyers must play an 
active role in the development and execution of this 
program. 
7. According to the review of the literature, 
parents are considered the individuals who are most influ¬ 
ential in career choice. Parents must receive information 
on the legal profession, and the legal profession must 
stipulate that this profession, once closed to Blacks, is an 
option open to Blacks today. 
School administrators today have the responsibility 
of keeping their organization viable and reliable in order 
to make sure that Blacks and as well as other students are 
able to reach their full potential. It is important that 
the individuals designated as overseeing the career develop¬ 
ment of students are well informed of their needs and career 
options. 
Summary of the Findings, Conclusions, 
Implications, and Recommendations 
Chapter VI presented the final discussion on the 
factors that were influential in the decision of Black and 
non-Black law students to study law and implications for 
school administrators. Each factor was introduced, followed 
by discussion. The findings for each factor varied. How¬ 
ever, the findings of the study indicated that high school 
counselors and prelaw advisors/college counselors were not 
117 
influential in guiding the majority of the Black and non- 
Black law students to select the study of law. Seven recom¬ 
mendations were given to increase the representation of 
Blacks in the legal profession. 
To maximize Black students' full potential, school 
administrators must maintain accurate information on legal 
education and legal careers. This information must be 
developed and implemented to assist in the mission to 




1. Ethnic Group 
  a. Black/African American 
  b. Caucasian/White 
 c. Other  
2. Gender 
  a. Male 
  b. Female 
3. Age 
  a. 20-25 Yrs 
  b. 26-30 Yrs 
  c. 31-35 Yrs 
  d. 36-40 Yrs 
  e. 41-45 Yrs 
  f. 46- + Yrs 
4. What College Degree(s) do you presently hold? 
  a. Bachelor's   b. Master's   c. Doctorate 
Please rate the degree of importance of the reasons that may have 
affected your decision to study law. Check only one space for each 
factor to indicate the effect. 
VI = Very Important MI = Minimally Important 
I = Important NI = Not Inportant 
VI I MI 
5. Interest to work in the legal profession       
6. Cpportunity to work with people       
7. Desire for a challenging career       
8. Desire for a career change       
9. Diverse positions available in the legal 
profession       
10. Cpportunity for advancements in legal 
positions       
11. Economic security       




VI = Very Important 
I = Important 
MI = Minimally Inportant 
NI = Not Inportant 
VI I MI NI 
13. Peer influence 
14. High school counselor influence 
15. Pre-law advisor/college counselor influence 
16. Previous work experience 
17. Opportunity to affect social change 
18. Please list any other reason (s) not covered above that was 
influential in your decision to study law: 
Thank you for your cooperation 1/24/94 
APPENDIX B 
PILOT TEST COVER LETTER AND SURVEY INSTRUMENT 
GEORGIA STATE UNIVERSITY 
College of Law 
Director of Admissions 
October 25, 1993 
Dear Law Student: 
You are invited to participate in a pilot study to investi¬ 
gate the factors that influence law students' decision to 
study law. Findings from this study may assist law schools 
to more effectively market the legal profession by identify¬ 
ing factors that influence law students to study law. 
I am requesting approximately ten minutes of your time to 
fill out the attached questionnaire. I have attempted to 
keep the requested information as brief and concise as 
possible. Your answers will be kept confidential and 
anonymous. The information you provide by completing this 
questionnaire is very important to me and will assist me in 
determining the validity of the attached instrument. 
Please return the questionnaire to Lynn Price by Thursday, 
October 28. 
I value your input and participation. Thank you very much 
for your time and assistance with this research. 
Sincerely, 
Cheryl Jester Jackson 
Doctoral Student 
Education Administration 




1. Ethnie Group 
  a. American Indian/Alaskan Native 
  b. Asian/Pacific Islander 
  c. Black/African American 
  d. Caucasian/White 
  e. Spanish Heritage/Hispanic/Puerto Rican/Mexican American 
  f. Other  
2. Gender 
  a. Male 
  b. Female 
3. Age 
  a. 20-25 Yrs 
  b. 26-30 Yrs 
  c. 31-35 Yrs 
  d. 36-40 Yrs 
  e. 41-45 Yrs 
  f. 46- + Yrs 
4. What College Degree(s) do you presently hold? 
 a. Bachelor's  b. Master's  c. Doctorate 
Please rate the degree of irrportance of the reasons that may have 
affected your decision to study law. Check only one space for each 
factor to indicate the effect. 
VI = Very Important MI = Minimally Inportant 
I = Inportant NI = Not Inportant 
VI I MI 
5. Interest to work in the legal profession       
6. Cpportunity to work with people       
7. Desire for a challenging career       
8. Desire for a career change       
9. Diverse positions available in the legal 
profession       
10. Cpportunity for advancements in legal 
positions       
11. Economic security       
12. Parental influence       
13. Peer influence       
14. High School Counselor influence       
15. Previous work experience       
NI 
Please list any other reason(s) not covered above that was 
influential in your decision to study law: 
Thank you for your cooperation 10/25/93 
APPENDIX C 
COPY OF THE LETTER TO THE DEAN 
Dear Dean : 
I am conducting a study to investigate factors that influence law 
students' career choice. This is a part of my dissertation research at 
Clark Atlanta Uhiversity. Law schools are faced with the dilemma of how 
to attract sufficient nuirbers of qualified law students into the legal 
profession. This study has the potential to assist law schools develop 
more effective ways of marketing the legal profession by identifying 
factors that influence the career choice of law students. 
My research involves administration of a questionnaire to currently 
enrolled law students in public and private law schools accredited by 
the American Bar Association. I am contacting you as well as deans at 
the other law schools to determine whether you are willing to assist me 
in this study. 
I would like your permission to invite your law students to participate 
in the study. A maximum of 20 minutes will be needed to coirplete the 
questionnaire, including time for reading the instructions. I realize 
the time of your students is very valuable. Please be assured that 
responses to the questionnaire will be treated confidentially and will 
be kept anonymous. 
Since the university requires that I obtain your written consent to 
facilitate data collection, please coirplete and sign the enclosed 
consent form at your earliest convenience and return to me in the self- 
addressed, stamped envelope. If you have any questions, please feel 
free to contact me at (404) 651-4162. 
As a colleague in legal education at a college included in the study, I 
deeply appreciate your valuable input and assistance with this study. 
Sincerely, 
Cheryl Jester Jackson 
Doctoral Student 
Educational Administration 
cc: Olivia Boggs 
Professor of Educational Administration 
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Copy of Consent Form 
A Comparative Analysis of Factors Which Influence Black 
and Non-Black Law Students' Career Choice 
I authorize Cheryl Jester Jackson, investigator, to invite 
students from to 
participate in the completion of this dissertation study. 
I wish to receive an abstract of the findings at the 
conclusion of the study. 
  Yes 






TEXT OF PERMISSION FORM FROM LAW SCHOOL III 
Graduate School Institutional Review Board 
APPLICATION FOR APPROVAL CF RESEARCH PROPOSALS IN THE BEHAVIORAL 
SCIENCES INVOLVING USE CF HUMAN SUBJECTS 
Name of Principal Investigator: Cheryl Jester Jackson date 11/11/93 
Title of Research Project: A Comparative Analysis of Factors Which 
Influence Black and Non-Black Law Students' Reason to Study Law 
Has or will this proposal be submitted for funding?   yes XX no 
If Yes: submission proposed 
agency/sponsor date start date 
Number of human subjects to be used: 250  
Age range of subjects: 20+  
Briefly characterize type of research methodology (e.g., observational, 
survey research, experimental) :  Survey research  
Method by which subjects will be selected or recruited: All first year 
law students have been selected for the study  
Please respond briefly to the following and attach research protocol and 
consent documents, elaborating more fully as appropriate. 
1. Will these subjects participate in any activities that may be 
potentially stressful or harmful in connection with this research? 
 yes XX no 
a. If yes, fully describe the nature of this risk or stress. 
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b. What specific steps will be taken to minimize and monitor this 
risk or stress? 
2. How will subjects be informed of the nature of this research and 
their participation in it? 
(see attached letter) 
3. Will subjects participate on a fully voluntary basis? 
Yes 
4. What steps are being taken to keep information confidential and/or 
anonymous? 
Information will be kept confidential and anonymous because 
the names are not being requested. 
5. How will data assent*led be used? (e.g., as mass or aggregated 
data, as anonymous case studies, etc.) 
As mass 
6. What steps will be taken to prevent irresponsible or unauthorized 
use of the data and findings? 
All data are being gathered by the Associate Director of 
Admissions in the College of Law. Data will be picked up at 
the coirpletion of survey. 
7. If children are to participate, how is the consent of parents or 
guardians to be obtained? How is the assent of the child itself 
to be obtained or ascertained? (Please refer to Section III of 
"Assurance.") 
Children will not participate in this study. 
8. Please note any special or unusual circumstances related to this 
research which might give rise to special concern for the welfare 
of research participants, and describe how these special concerns 
will be addressed. 
None. 
CERTIFICATION CF PRINCIPAL INVESTIGATOR: 
I certify that I have read and agree to comply with the Graduate 
School's "Assurance of Compliance with HHS Regulations for Protection of 
Human Research Subjects" and that the above is a true representation of 
the research to be undertaken. 
11/10/93 
Signature of Principal Investigator Date 
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CERTIFICATION AND RECOMMENDATION CF DEPARTMENTAL COMMITTEE: 
This research has been reviewed and approved by the departmental 
Human Subjects Review Committee, which recommends the following: 
  exemption from further review (Please cite appropriate section, 
pages 7-9, of Graduate School "Assurance": ) 
  expedited review (Please cite appropriate section, pages 22-24, of 
Graduate School "Assurance": ) 
  full Board review 
  referral to Medical School IRB (may be forwarded directly) 
Signature of Chair, Departmental Committee Date 
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STATEMENT OF ASSURANCE BY PRINCIPAL INVESTIGATOR 
I have read the letter of approval of my research proposal 
"A Comparative Analysis of Factors Which Influence Black and 
Non-Black Law Students' Reason to Study Law." 
I understand and agree that: 
1. I must secure approval of any change in research 
procedure before I put the change into effect. 
2. I must bring to the IRB committee for advice and 
consultation any emergent problems of investigation that 
may affect the human subjects. 
3. I must file an annual statement with the IRB committee 
indicating that there has been no change in procedures 
from those approved or that the changes that were 
suggested or approved by the committee have been 
instituted and are being adhered to. 
4. No funding will be provided by Emory University for my 
research proposal, and any assistance that I might 
receive from Emory staff or students would be purely on 
a voluntary basis. 
(signed)  
Cheryl Jester Jackson, Principal Investigator 
(date) 12/3/93 
-> PLEASE RETURN COMPLETED FORM TO: 
Jeremy Nicholson, IRB 
Graduate School of Arts & Sciences 
202 Administration Building 
Emory University 
Atlanta, GA 30322 
APPENDIX E 
COVER LETTER MAILED WITH QUESTIONNAIRE 
CHERYL JESTER JACKSON 
Georgia State Uhiversity 
College of Law 
P. 0. Box 4049 
Atlanta, Georgia 30302-4049 
Novenber 15, 1993 
Dear Law Student: 
You are invited to participate in a study to investigate the reasons 
that influence law students' decision to choose law as a career. Find¬ 
ings from this study may assist law schools to more effectively market 
the legal profession by identifying factors that influence law students 
to study law. 
I am requesting approximately five minutes of your time to fill out the 
attached questionnaire. I have attempted to keep the requested informa¬ 
tion as brief and concise as possible. Your answers will be kept con¬ 
fidential and anonymous. The information you provide by completing this 
questionnaire is very important to me and may help law schools in plan¬ 
ning their recruitment strategies. 
Your participation is voluntary. Your return of the complete question¬ 
naire will serve as your informed consent to participate in this study. 
Please return the questionnaire by  [date] to 
 [name] after completion. Should you choose not 
to participate, simply return the questionnaire. 
I value your input and participation. Thank you very much for your time 
and assistance with this research. 
Sincerely, 
Cheryl Jester Jackson 
Doctoral Student 
Educational Administration 




RESPONSES TO SURVEY QUESTION 18 
Question 18; Please list any other reason(s) not covered 
above that was influential in your decision to study law. 
With government . . . , the liver of American citizen in new 
and troubling manners, I wanted to know what (if anything) 
rule of law meant in this country. 
Diversity that a law-degree affords in careers. 
I would like to improve the image of lawyers that society 
has. 
Desire to work in Gov't or Politics—To question 11— 
security but not necessary wealth. 
#16 is probably different than you may think—my previous 
work experience was not legal but rather minimum wage— 
???? jobs which necessary to the society and served a 
purpose in my life at the time—I have no desire to be a ??? 
taking orders from complete idiots for the rest of my life. 
College course load. 
Nothing else I would rather do, existing in the reality that 
is our home. 
Partially covered—desire to be a judge or legislator. 
Communication skills, thrill of courtroom. 
Better intellectual understanding of forces in society. 
A very important reason that I chose law as a career is that 
it gives you great control over your own life—more so than 
most careers. 
I feel at my young age since this opportunity has presented 
itself and I am unmarried/no children, etc. I might as well 
pursue higher education and a law degree seems more market¬ 
able than many kinds of master's degrees. 
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Unique "perspective" on the world from understanding "Law"; 
and how to use language effectively & powerfully. 
I wish to bring cohort change in the legal profession, esp 
the ??? of medical malpractice and health care reform. 
Georgia High School Mock Law Competition presented by 
Georgia Young Lawyer's Association gave me insight into 
actual practice of law as a young student. Very important 
influence in my choice to go to law school. 
Need for more blacks in the legal system of our country. 
Sluggish economy, under representation of minorities in the 
areas of contract law, property & patent law. 
As an individual in society one feels better if you are not 
as vulnerable to one group's interpretation of the law—you 
can need it and create a definition of your own. 
To be a learned member of society. 
Find the study of law fascinating; natural inclination for 
law. 
To diversify the legal profession and work toward empower¬ 
ment for minorities. 
Interest in performing the job tasks lawyers do (i.e.— 
research, writing, etc.) 
I want to distribute my own brand of justice. 
The subject matter is challenging and probably the most 
important overall disciplines in modern society. I want to 
"read the top of box"—and do some good while making (hope¬ 
fully) a decent living. 
#7, #8, #17—by far the most important. 
All reasons why I considered were listed above. 
I want to contribute to the world in a way that will improve 
peoples lives—and sensed ???/in legal career was the way to 
go. 
The most influential reason I entered law school and I am 
studying law is that I am pursing my "call" in life. My 
life and purpose would not be complete without the study of 
law. 
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Desire just to know the law. 
Changes in sports law. 
To learn how to think critically and analytically. 
None. 
Law seemingly give you the credentials to qualify for a 
variety of career options, both legal and non-legal. 
I hate myself. 
Non-complete clause at previous job. What would you do 
for thez years that couldn't work at the only occupation 
you'd ever had. 
Chance to enter a profession where one can be self-employed 
and not depend on the streamlining corporate America for job 
security. 
My undergraduate degree w environmental engineering makes 
environmental law the obvious career choice. I wanted to 
build on my engineering degree and add practical knowledge 
to environmental law. 
None. 
Personal satisfaction. 
A desire to make sense of the misfortunes I have encountered 
in life by turning those experiences into resources for 
helping others facing the same problems—and to be in a 
position to help others. 
A knowledge of the law would be helpful in my everyday life. 
I wanna be president of USA. 
Law is a topic that affects everyone. I want to learn. 
I think prelaw programs should include a class teaching 
legal research within overall view of basic legal tenants 
and a chance to work in the legal profession. 
I wanted to set a good example for my son (I am a single 
parent) (1) So he would know how important it is to get a 
good education, (2) So he would be proud of me when he talks 
about me to his friends, (3) and hopefully—so he would 
respect me in case I run into a discipline problem with him 
as he gets older. 
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Political desires. 
#9 most important for me. 
Becoming more important in my profession of real estate. 
Obtaining the flexibility & versatility of a legal 
education. 
The possibility of working for myself, and the prestige of 
being a lawyers, despite being the butt of many jokes, every 
parent would like to see their child become a doctor or a 
lawyer. 
Bored with current career/job. 
1. Flexibility of law degree—not locked into one area for 
rest of career 
2. Short time commitment to attend law school (unlike 
medical), but still a professional program. 
3. No specific undergrad background required. 
4. Ability to do work that has an immediate and significant 
impact in peoples' lives. 
5. I am female a minority, and I felt that a professional 
degree would be important for my social economic 
security I choose to live in America. 
The desire to work constructively amongst strife and contro¬ 
versy. 
Lack of opportunity in home country to be a lawyer. 
Opportunity to help people. 
Desire to positively change the image of lawyers (a chal¬ 
lenge! ) 
Makes for a well rounded person—Knowledge which is infin¬ 
itely useful. 
The ability to handle my own person legal affairs and to 
increase my knowledge of specific laws. 
Influenced to attend by an interest in the subject matter of 
legal study (not on listed) for its own sake. This was 
based on a few undergrad classes I guessed to be good indi¬ 
cators and this is in addition to the actual practice of 
law—#5 above—which I hope will also be rewarding. 
I enjoy reading and studying the law. 
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Thought being a lawyer would be fun. 
Desire for intellectual stimulation. 
Entrepreneurial advantages (without the boredom of studying 
business). 
Wanted job with more esteem than those available with my 
bachelor's degree in English. 
Learn the limits of what the law can and cannot do in 
affecting social change and use that knowledge to affect 
positive change beyond the current limits of the law. 
Basically, I have a genuine desire to affect social change. 
Also, because there are so many diverse positions available 
in the legal profession once you get a J.D., you aren't 
limited in the way that you can affect change. You can go 
into politics, government, public interest, teaching, 
private organizations, etc., there no set position or occu¬ 
pation you have to take. 
An opportunity/interest in self development through legal 
education. 
To advocate the interests of people who may not otherwise 
have representation. 
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